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From the Editor’s Desk

When Teachers of English Forget the Society

The title, | know, is either misleading or
ambiguous. Mogtly, thereadersarelikdy tothink
that this brief write up is about the teacher’s
commitment to society. True, teachersmust be
committed to society—more than any other
subject teachers, teechersof English, conddering
thesocid relevance of Englishlanguage.

But, here | am not entering into the ethics of
teaching, but thelimited circle or the spacein
which Englishissituated or located asasecond
language. Theword ‘ society’ herereferstotwo
directionsinto which language swings—the
world outside the classroom and the speech
community which share English for
communication. Theformer decides, defines,
describes and above al restricts the use of
Englishlanguage. Thelatter, overflowingfrom
the classroom to bank counters, editorial desks,
business encounters, sports commentaries,
newspaper reading etc. providestheimmediate
background onwhich classroom transaction can
be, and must be placed. The former israther
abstract, while the latter more concrete and
tangible. When the teachers of English are
constantly aware of these two mutually
complementary hemispheres, teaching-learning
of English can never be degraded into an
unredidicritud.

What role does the teacher’s awareness of
society or, to use the technical term speech
community, play whileengagedinteachingwithin
thehighly restricted space of theclassroom?To
me, theanswer isthat an averageIndian learner

of English, or for that matter even the teacher
can't ‘live’ in an actual speech community
wherein Englishisthelanguage of day to day
transaction. The paradox isthat, aday hascome
findly inwhich normal existenceitsalf becomes
difficult without an‘ goproximateuse’ of English
language. When the teacher is caught inthis
paradox, the effectiveway of saving herself and
her learnersistolet an osmosisflow between
thereal world outsideand the artificial world
ingdetheclassroom.

L et me demonstrate my point to teachers of
lower class, with the help of anexample. You
areteaching Englishinyour ownway. A small
procession passes by along theroad in front of
the school. That means, the society outsideis
vibrantand dynamicwhenlifeinsdetheclass
has turned dull. What does a conventional
teacher do?What can aresourceful teacher do?
Theformer tries, of courseinvain, to get the
class's attention focussed on her (teaching),
while the latter allows the attention of the
individud learner gograzingfor sometime, while
shehersdf enjoysthefreedom fromtheboredom
of theclass.

Fully knowing the working habits and the
teaching styleof thelatter, thelearnersobserve
the procession, gather the necessary information
and come back to classfollowing the beckoning
of theteacher. Theten minutesessionthat follows
is an interaction (i) among the students, (ii)
between the students and the teacher, (iii) and

(Continued on page:8)
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Guest’'s Column

How Are Local Languages Used in Schools? - Using
Learners’ L1 to Teach English

Dr. AnandM ahanand
Professor, Dept. of Testing and Evaluation & Materials Devel opment
EFL University , Hyderabad-500007
amahanand991@gmail.com

Abstract

Among the local languages used in Western Odisha, Sambalpuri has more number of users. The other |ocal
languages used inthisregioninclude Sundargarhi, Sadri, Chhatisgarhi and so on. These and Sambalpuri are
used in schools for certain purposes. They are viewed as substandard languages. Odia is the medium of
instruction and it is considered as the standard language. Though Odiaisthe medium of instruction and used
primarily in classroom transactions, the role of local languagesin education cannot beignored. In this paper,
| would liketo study what rolelocal languages usually play in primary and secondary education. Can they be
used in the classroom as part of instruction? Will they serve any better purpose if they are used? These
questions will be addressed in the context of English language education. The paper will also report some
results of experiments done among learners and propose ways of integrating local language particularly
Sambalpuri inthe classroom.

(Key Words: Local languages, Sambalpuri, Odia, L1, Multilingual, Classroom)

TheContext

The target |learners comefrom Western parts
of Odisha. They have multilingual background.
They have their home language which
isSambalpuri. They useOdiaasMOI and learn
English asasubject. They use homelanguage
(alsoreferredto L 1) at home, withtheir parents,
friends, inthevillage, play round and intheir
surroundings. Odiais used asthe medium of
ingtruction.Itisavailableto themintext books.
Other formsof exposureto Odiaaretelevison,
news papers, signboards, and so on. Evenin
the classroom transactions such asingiving
instructions, greetings, conversation, and
explanation homelanguage(L1) isused. As
said earlier, learnershave exposureto Odiain
text books and media. The text books have
many aspectsaientotheir contexts, but onthe
whole, the text books are educative . Inthis

paper, at attempt has been madeto understand
the contexts and purposesfor whichlearners
L1 isused and how it can be used more
extensvely to support and maximizelearning.

TheConceptof L1

L1is Learners first language. Itisknown by
various namessuch asHomelanguage, Mother
Tongue and so on. There are different
connotationsassociated withit. G. Rgagopal
liststhesetermsassociated with L 1.

First language-

Nativelanguage

Mother tongue

Primary languege

Stronger Language

(Rajagopal , 1992, p.97).




Theoriesof Teaching and L earning

In the 1970s, Direct Method was in place.
Under this, exposureto thetarget languagewas
given utmost importanceand theaim wasto
maximizeitand minimizinglearnersL1 asitwas
considered as a hindrance. But under the Bi/
Multilingual approach earners first languageis
used asasupport. It advocatesthat L1 should
b usedintheclassroom. Studies( Mahanand,
2010, 2013, Meher, 2011) have proved that
theuseof L1 hashelped learnersin developing
their languagekills.

TheCaseor L1

Educationists have opined that learnersfirst
languageisimportant for hisher education. They
include Piaget (1959; Bruner, 1985;\/yogotsky,
1978; Cummins, 1986, Skutnabb-Kangas,
1981; Pattanayak, 1990). Halliday statesthat
the environment inwhich thechild growsup
contributesimmensdy to the development of the
child and language of the child is the main
instrument of growth. According to him: "The
sticking fact is that it is the most ordinary
everyday usesof languagewith parents, brothers
and sgtersneighboursand childreninthehome,
inthe street and the park, in the shopsand the
trainsand the buses, that serveto transmit, to
thechild, the essential qualitiesof society, and
the nature of social being"(9). Rabindranath
Tagore al so suggested that children'slearning
should bein harmony with the milieuthey are
learning. He states. " Theyoung mind should be
saturated with theideasthat humanworldwhich
is in harmony with the world around it"
(19).When we say social milieu it includes
language of thecommunity inwhichthechild
growsup andinmost casesitisthechild'sfirst
languageor L 1.

The UNESCO (1958) advocates the use of
L1 in education. The UN Declaration of
Linguistic Human Rightstoo asksfor theuseof
L 1 ineducation. ToveSkutnabb-Kangasargues
that teaching childreninother thantheir mother
tongue prevents learning. As she states: "
educatingindigenous/Triba and Minority (ITM)
children (includingimmigrant minorities) through
the medium of dominant language in a

submersion or an early-exit transitional
programme denies them access to education
because of linguistic, pedagogical and
psychological barrier it crestes. Thus, it violates
the human right to education” (9).Kangasstated
theabove inthecontextsof thetriba and migrant
learners. However, itisapplicabletolinguistic
minority too. The linguisicminority learners are
asovictimsof thedominant language. Thereis
aneedtointegratethelearners L1 into school
languages. Itisworthlookingat how L1isused
at present.

HowisL1used at present?

From theresearcher'sobservation, L1isused
for different functionsin schools situated in
Western Odisha. For observation and
experiments fivehigh schoolsin SohelaBlock
of Bargarhdistrictin Odishawerevisited by
theauthor and hisassociates. They havefound
that thelocal language -Sambalpuri isusedin
school for thefollowing functions.

1.Personal interactions

Odiaistheschool languageintheseschoolsbut
Sambal puri isthe homelanguage. Children use
Sambalpuri a hometointeract withtheir parents,
grand parents, siblingsandfriends. In schools
too they interact with their teachers and
classmates in Sambalpuri when it comes to
persona communication or socidizing.

2.Givinginstructions

Instructions are a common practice in the
teaching process. Instructions should beclear
and effective. Toachievethis, L1isused most
of thetimein the classroom. Instructionsare
givenwhenlearnersaregivento do sometasks
andexercises. Indructionsaredsogivenin tests
and exams.

3.Explaining meaning of words

L 1isaso usedinexplaning meaning of words.
Sometimesgrammatica € ementsand concepts
areexplainedinL 1.

Apart from English, L1 is being used in
Mathematics, Social Sciencesand Sciencesin
explaining conceptsand problems. Therehave
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been examplesof alot of code switching and
codemixingtoo.

Though L1 hasbeen usedin limited domains,
there is somehesitation among teachers touse
it extensively as this has been seen as a sub-
standard language. But L1 can be used
extengvely tomaximizelearning. Herearesome
more possible ways of integrating L1 in the
classroom transactionsand beyond.

Possiblewaysof integratingL 1
Therearedifferent possiblewaysof integrating
learners L1. They include:

1. Tasksin the classroom

Group activitiescould be given by theteacher
inwhich learnerswill beencouragedto usetheir
L1andthenshifttoL2and L 3. Forinstance,
input tasksfor writing can begiveninL1for
discussion, teecher canuse L2 (Odia) for more
explanation and re-enforcement if needed The
L3 (English can be used for the target skills.
Apart from these other contextsin which L1
could beused include:

2. Explain conceptsof ideas

Concepts can be explained better in L1 as
learnersfindit easy to understand. Though Odia
iIsused , teacher can use L1 in-between and
switch over to Odia again. Multilingual
dictionariescan beused in thispurpose.

3. Explain Grammar points
Inthesameway, grammar points can be better
explained through L 1.

4. Explain meaning of wor ds.
Unlesslearnersunderstand meaning of words
well , they will not beableto usetheword. They
canunderstand it better if their L1isused. Here
alsomultilingual dictionary can be used.

5. Extensive reading of stories, poems,
dramaand soon.

We have abundant literature available in
Sambd puri intheformsof ories, poems, plays
and so on. Theseformscan be used by students
todevelop extensivereading. Readingin L1
will helpin readinginL2too.

6. Multilingual Storytelling sessions
Multilingual story telling sessions should be
encouraged. This will enhance learners
language awareness. A multilingual gpproachto
languagelearning will not only help learners
Englishbut dso hdpthem maketheir languages
surviveaongwith English.

7. Trandation and writing sessions
Students should ad so beencouraged totrandate
short text from Sambal puri to Englishand vice
versa. They canwritecritical appreciationand
reviewsof literary pieces.

8. Using songs, stories, riddles and other
folk formsin local language
Theregionwearetalking about is vibrantin
folk songs, folktales, riddles and proverbs.
Children areexposed to them and arefamiliar
with them. These can be used inthe classroom
too. Some of these may be used asmodel for
memorizing lessons. For instance, take the
proverb:

1. Karmakeekadasi,

phulphutebarameas.

Trandation:

Thefestival of Karmacomes
OntheEkadas day

Flowersof all kindsdo blossom all way

By remembering thissong/proverbachild learns
and rememebersthedate of the Karmafestival.
2. Eka janhamanudekha,

Dui-kathakhandebuhi...

Rough Trandation:

One, look at uncle moon

Two, carry alog of wood
Here an exampl e of another song:

3. AaJanhamaamusaragasashi
Mo kanhuhaterepadatukhas
Mo kanhutote helheanai

To asbabatakurahichhichahin
Tranddion:




Come, you moon uncleof my child.

You arethe moon of the sky

My baby hasbeen staring at you.

L ooking for your way to come.
Gameslike" Ghogho rani, antheanthepani”

canasobetried using bi/multilingua approach.
Such possibilitiesare proposedintheNational
Currriculum Framework (2005).

Inthisway, we can make social discourses
available to the learners. Halliday says, "
Information from the social system has this
property, that istypically presentedin highly
context-specific doses' (79). Thisishow a
learner can learnand grow in harmony with
society and Nature. Bikram Das, an eminent
educationist and scholar wrote to me amail
message. Part of which | would liketo quote
below asitisreevant to the subject. He states:
" | wouldlikechildrentodeve op, through Sories,
an attitude of love and respect towards Nature
andthekind of naturd likeweassociatewith. ..
culturesof India. ... | want childrento bere-
connected with that world- theworld that are
our tribal mythsrepresent.”

9.Using L ocal culture

Not only language, but local culturesshouldaso
be used in pedagogical practices. Lessons,
festivals, legends, freedomfighters, places, arts
and crafts can be used.

10.Extra-curricular Activities
Extra-curricular activities such as poetry
reading, story writing, debate, essay writing,
efc. can be conducted to enable studentsuse
local language and English. Here also bi/
multilingual approach should befollowed.

Conclusion

Asit has been already said, home language
should not be viewed as a constraint but a
resource. ItisthroughMT that learnersconnect
themsalvestother environment. They usethese
resourcesintheclassroomand engagein sharing

and creating thoughtsand ideas. From herethey
proceed to explore new things. They proceed
from known to unknown. D.P. Pattanayak
(1990)rightly observes: "that mother tongue
anchorsthechildto culture.” Dueto certain
prejudicesthevalueand importanceof L1is
not realized by teachers, parents and
administrators. Though L1 isused in certain
limited domains, its use can be maximized
through various creativeways. Herefew steps
have been suggested. These are only a few
suggestions. Moreopportunities can becrested
to facilitate integration. The author has
experimentedl this among learners. Hisscholar
has & so doneresearch among the Sambal puri
speakersand all these have proved to bevery
effective. Itishopedthat theeruditereaders
will alsotry these!

Notes

1. Theresearcher undertook an experiment with
high school studentsby using familiar textsin
their classroom intheir L1first andtheninOdia
and English.Studentstook alot of interest and
thelearning outcome wassubstantial. Thishas
been reported in apaper titled " English among
the Under the Un-privileged: A Study of the
Margindized LearnersinWest Odisha" English
language Teaching: Perspective from the
Periphery. Jaipur: Aaviskar Publishers, 2013.
Another experiment was conducted using
indigenous Oral Narratives in Sambalpuri
language and there has been significant
improvement of language skillsof sudents. This
has been reported in apaper titled

" Using indigenous Oral Narratives as s in
scaffaldinginL2learning.” Languaging: A Journd
of Language Teaching and Language Studies.
Vol.2, October 2010.Pp 143-153.
SadanandaMeher'sM .Phil  dissertation
titled"Using Home Language asa Support for
Englishlanguage Education” supervised by the
author and submitted to EFL University in2011
is an extensive study of how the use of
Sambalpuri can enhancelearners reading Kills.

(Continued on page 14)




Coloured Judgements

Dr. GethaDurairajan

Professor, Department of Materials Development, Testing and Evaluation,
EFL University Hyderabad
gdurairgan@gmail.com

A teachers, we areoftentold: "Think, reflect,

keep an open mind; you will not grow other-
wise..' Very recently, | went through an experi-

ence which made me understand what thisre-
ally meant; | realised that asteachersall of us
haveto aso belearners, and without a'last date!
attachedtoit. Toexplainwhat | mean, | needto
sharewith you one of my experiencesthat | eft
menot liking myself very much, onewhichis
etched degpinmy 'racial' memory. | wasin Sri

Lankaacoupleof monthsago, theday | turned
55 in fact, to participate in a programme on
teaching lifeskills, and make apresentation on
aural/oral language assessment at the school

level. Representativesfrom CambridgeAssess-
ment had dso beeninvitedto do somethingami-
lar.

| finished my presentation and after lunch, the
Cambridgerepresentativeswereto maketheirs.
| wasparticularly interestedin listening to them
tofind out what the stance of professional 'big
time' evaluation expertson summativeora test-
ingwould be; at thesametime, asan evauation
person, | wasquite awarethat the'what' of the
presentation wasnot likely to spring any major
surprises. Knowing that post prandial presen-
tationstendto haveasoporificeffect onthe lis-
tener (yes, | only meant "wetendtofeel Sleepy
inafter-lunch sessons") and awarethat | could
not usethe'hand onhead, eyeshalf-closed ruse,
| waslooking for waysto stay awakewhen |

realized that | could usethisasan opportunity
toligentothislanguageevaduationdiscussonin
Tamil. A Sri Lankan government ruling dictates
that smultaneousinterpretationof al mgor En-

glish deliberations must be made availablein
both Sinhalaand Tamil.

My mother tongueis Tamil and | havestudied it
asasecond language up to the collegelevel but
my language of academicsingeneral and ELT
inparticularisEnglish. Discussingevauationin
Tamil would have beenimpossible, but | hoped
| could makesenseof itif | heardit.

| thereforemarched off to theinterpreters table
tofind out how it was being done, and whether
| could listenin Tamil etc. Therewere5 grey
haired peoplesitting at that table, 4menand 1
woman. Themenwereinsuits, tied and booted,
whilethewoman wasinwhat seemedto mean
untidily tied sari. Themen and thewomenwere
not fair, and had alight brown complexion but
thewoman had darker skin, abit scarred. | au-
tomatically assumed that the4 menwerethein-
terpretersand that the 'unkempt clothesand hair
lady' must bethereto handlesomeclerica work.
Thetalk began and | got myself apair of ear
phonesand started listening. And whose voice
did| hear first? Thelady's, and shewasdoing a
remarkablejob: Imultaneousinterpretationisnot
easy. One hasto listen to what isbeing said,
and then, whilethetalk isgoing on, keep pro-
viding the equivalents, asfluent discourse, in
the other language. Thisisdonein 15-minute
intervas, that is, one person speaksfor 15 min-
utes and then the next person takesover. One
just needs to look at the person who hasjust
finished to redize how difficult and onerousthis
task is: they just rest their headson their hands
on thetablein front of them, or lean back on
their chairsand closetheir eyes for at least 5
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minutes. After thesessonwasover, | spoketo
them about their choice of wordsand wehad a
good discussion on avariety of topicslikethe
problemsof interpretation versustrandation. |
don't even remember their names now, but the
threeof us, thetwo Tamil interpreters, thelady
andtheman, and |, had avery interesting dis-
cusson, influent academic Englishontheseprob-
lems, and then continued with adiscussionin
Tamil, where | wasthe onewhowasat abig
disadvantage. | did not havethe content words
for many conceptsin evaluation, and had to
search for them, supplied more often than not
by thelady interpreter.

| felt terribleat that point, but masked it and got
onwiththediscussion, but later, inthe privacy
of my room, sat downto think and did not like
what | 'saw'

Thiswasnot asimple ‘appearances are decep-
tive'issue. Itwasmuch morethanthat..Deeper?
Ingrained?Biased?

Anoldishlady inher midfiftieswith grey hair,
neetly parted downthemiddle, hair tiedinaknot

andinadightly (inretrospect) crumpled saree
(later | discovered that shehad travelled nearly
50 kmshby busto get to the programmein time)
according to my prejudiced mind could only be
aclerk! Andthisconcluson| had cometowith-
out eventhinking about it. | did not likewhat |
saw of myself and so sat down to think and re-
flect. Havel donethisearlier?Havel beenruder
or harsher to astudent with adark complexion?
To astudent who spokewith astrong regional
accent? Let apretty girl or handsome lad get
away with alot morethan | would have other-
wise....

| could not recollect actual instances, butinthe
fringesof my consciousnessweretracesof such
prejudices...dl | could dowassquirm mentaly
and make promises to be unbiased as far as
possible... to not ask, how dark? Sepia or
chocolate....

thisarticlewasearlier published inthe E news-
letter of the ELTAI Hyderabad chapter; itisre-
produced herewith their permission.

B (When Teachers of Continued from page: 2)

betweenthestudentsand the‘text’ onthe board.
(Whileinteractionisin progressat thefirst two
levels, the board will have atext onit.) The
gpproximatenumber of peopleintheprocesson,
thelr identity (party/group...), their demands,
their likely destination etc. will fill theclassfor
about ten minutes. Society hasentered thesmdll
classroomand now it ‘lives' inthat room.

A resourceful teacher who possesses agood
senseof socid awarenesscan ruminateover the
hundreds of ways of the society entering the
classroom any given moment, unexpectedly. A
controlled or guided interaction can begenerated
amongthelearners, teacher andthetextinevery

day. Ten minutes of exposurein each of the 45
or 50 minute period by all the teachers
collectively aday will definitely equipthelearners
with adequate communication skills.

Athigherlevels,i.e.intheUG and PG classes,
this awareness of the society, if effectively
mani pulated, students’ rhetoric (both spoken
and written) will naturally get developed.
Debates, discussions, elocution, essay writing
—all can becentred around social issues.

L et teachers of English always beaware of the
society and its pul se bests.




Language Competence in Non-Language Classes —

through the Hidden Chasms

Dr. S. Jayalakshmi
Assistant Professor of English
Avinashilingam University for Women Coimbatore
jayalakshmisubbian@gmail.com

Abstract

Inamultilingual country likendia, teaching other subjectsthrough Englishisachallengingtask. Moresois
the case when the class is heterogeneous in terms of the English language competence of the students,
wherein the subject teacher has to tackle a multilayered pressure that mainly necessitates the teacher’s
exercising her knowledge power among the students through this non-native language. Knowledge power,
which refersto the teacher’s ability to show her intellectual prowess or her subject domain competencies
as an expert practitioner, dictatesthat theteacher ispacked with all available information about the subject
and thusbe “head and shoulders above al” (Payne & Cangemi, 1998). Establishing the power of her
knowledgeisin fact an inevitable prerequisite for any subject teacher to ensure active student participation
in the teaching-learning process. Surprisingly, the status quo of the subject classes gives room to think that
despite the strong subject knowledge, it is the language competence that seems to enabl e the subj ect teacher
to articulate her knowledge power in the class. A distressing fact is that not only one set of students remains
dormant because they do not understand anything taught in English, but on the other hand, the competent
lot in the class always poses a hidden threat to the subject teacher, one that involves the teacher’s language,
which definitely disturbsthe smooth progress of the class. This paper examinesthe views of subject teachers
of diverse disciplines, regarding teaching their respective subjects through English. The main objectivesare
i) to address the need to check the attitude of both teachers and students towards setting standards for
teaching other subjects through English, and ii) to enunciate language competence as a potential factor to
wield knowledge power in subject classes. Data collection for the analysis is done through a working
guestionnaire. The attempt isonly to assessthe current practices asfound in the Educational institution that
the researcher is affiliated to and not to generalize them as facts at large. Suggestions for augmentation are
based only on the inferences derived from the data collected.

Introduction

During thegood old times, it was not uncom-
mon to see English teachersteaching other sub-
jectsand other subject teachersteaching En-
glishinlndia. For an Englishteacher, if sheis
devoid of any sentimentsto the aesthetics of
Englishlanguageandliterature, itisnobigissue
at al toteach any matter, i.e. content, in English
to teach its grammar. But for other subject
teachers, who arevery proficientintheir respec-

tivesubject/sbut not soin English, itisdefinitely
amatter of concernand difficulty to teach their
subject through English. Especidly inahetero-
geneous classwherethey have studentsof as-
sorted ailities languageproficiency isabig hitch
for the subject teachers, when it comesto hold-
ing intact the students concentration.

Tomakeasuccessful classroom presentation,
paticularly atthetertiary level, theteachersneed
subject knowledge coupled with classroom




management skills, awareness about the con-
textsthey areteaching and aperfect understand-
ing of the studentsand their competencies, atti-
tudes and motivational levels (Andrew et al,
2005). The one common thread that connects
all theserequirementsislanguage proficiency.
Itisaminimum expectation of the studentsthat
theteacher shouldtalk ontheir level of compre-
hension, that is, the learner should be ableto
understand what theteacher issaying (Richards
& Lockhart, 1994). In second language learn-
ing, thistransferencefrom one speaker's use of
language to another speaker'suse of language
isviewed asacontamination factor intheuse of
theL 2. Inthiscontext, Stander (2001) rightly
sensesthat whereteachers own L2 knowledge
isnot on an acceptable standard for the use of
English, their poor usage and knowledge of the
language aretransferred to thelearners.
Thisstudy createsitspremisespartly fromthis
fact and takesit further to discusshow language
isused asatool by the subject teacher towield
her knowledge and how the samelanguage ef-
fectsdrastic twiststo the extent of spoiling the
classroom cadence. Particularly inatertiary
level educationd Ingitution that accommodates
studentshailing from different societal strata, it
isequally chalenging for both theteachersand
the studentsaliketo meet thelanguage-rel ated
Issuesthat are more often than not very unpre-
dictable. Withtheview to addressing the need
to check the attitude of both teachersand stu-
dents towards setting standards for teaching
other subjectsthrough English, and to enunciat-
ing language competence asapotential factor
towield knowledge power in subject classes,
thefollowing were set asobjectives:

m Toexaminethefactorsthat contributeto
constructing theinvolvement and participation
of thestudentsand theteachersinasubject class

m Toscrutinizeandjustify how Englishlan-
guageproficiency isused asatool by theteach-
ersand the studentsfor prejudiced purposes

Scopeand Limitations

Thisstudy was actually prompted by the stu-
dents observationsin aperiodical student as-
sessment of thefaculty, wherein the undergradu-

atestudentshad desired that someof their teach-
ersspokebearable Englishwhileexplaining sci-
entific/technical conceptsand theories. While
one group expressed that their subject teacher
had apoor proficiency in English and her use of
ill-formed, ungrammética languageirritatedthem
to go astray, another group inclined to curb the
monopoly exercised by theteacher vialanguage.
Though thereisevery possibility that the stu-
dentsmay be prgjudiced inthisregard, we can-
not flatly overrulethe chances of having subject
teacherswith low language competencetoo.
However, thisstudy avoidsreiterating thesame;
it rather attemptsto exposethe crevicesof class-
room setting that havelong been | eft unattended
and therefore uncemented owing to the other
press ng academi c demands, thereby pronounc-
ingtheneedtolook intothisasanissue.
Thisstudy isquditetiveby natureinthat thevari-
ablesused for thesurvey do not havesharptech-
nical definitionsand thereforethey aremorerep-
resentative than absolute. Moreempirica veri-
ficationisrequired for generaization. Thear-
gument isbuilt ontheobservationthat at theter-
tiary level of education, i.e. under graduateleve,
of dl themeansthat the subject teacher takesto
uphold the concentration of the students, lan-
guageproficiency scoreshigh, whichisused by
theteacher and by some studentsdikefor more
subjective purposes.

The question of demographic details, ageand
gender of the respondents (learnersand teach-
ers) did not ari se because the study isconfined
to the Government-aided Women'sUniversity
that theresearcher isaffiliated to, which, though
located in acity, accommodates studentsfrom
al strataof thesociety. Smilarly, whileanayz-
ing theinvolvement of teachers, extrinac moti-
vationd factorslikesdary benefits, job security
and physical environment werenot considered
for discussion. Asfar asthelanguageskillsare
concerned, only thespeaking skill isconsidered
for analysis. The questionnaires nevertheless
encompassal possiblerangeof issuesinvolved
inthetopic. Sincethisstudy isessentidly quali-
tativethevariablesfor the concepts may seem
overlapping. Therefore, theresults cannot be
generalized at alarger scale. Moreover, asthe
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chosen areaof study encapsulatesseveral dis-
ciplineslike psychology, education andthelike,
it requiresextensiveempirical accuracy for au-
thentication and for astaunch judtification of the
clammade.

M ethodology

The primary aim of thisstudy isto discusslan-
guage competenceasapotentia factor that helps
the teachers (and some students, at times) to
exercise one's power of knowledgein subject
classes. Thereforeto gaugethe same, two sets
of questionnaires, onefor the subject teachers
and the other for the students, were adminis-
tered. Assumingthat at thetertiary leve the stu-
dents are matured enough to consider them-
selvesasthe mgjor stake holdersof the course
of their choice, the questionnaireswereadmin-
istered to 314 undergraduate students and 65
teachershandling different major subjectsfor
degree studentsin the institution that the re-
searcher belongsto.

Sincethisstudy isqualitative by nature, ques-
tionnai reswere semi-gructured with both close-
ended and open-ended questions.  For pur-

poses of validation, the questionnaires were
based on Gardner's 2004 model of Attitude/
Motivation Test Battery proposed inthe Inter-
national AMTB Research Project. Few adap-
tationswere also made from the Beliefsabout
Language Learning Inventory (BALLI) of
Horwitz, sinceasubstantial part of thestudy is
about Englishlanguageproficiency.

The Teacher Questionnairewasdesigned onthe
basisof theteachers intrinsic motivation fac-
tors, their expectationsof studentsandthelike,
for which again theideaswere adopted from
themodelsmentioned above. Inadditiontothe
Yes/No options, dl the questions carried blank
spacefor any explanationintended, and there
were also completely open-ended questions
aiming at amore candid expression, however
subjectiveit could be. Absoluteliberty wasgiven
to the respondents, like they did not have to
mention their name and the department affilia-
tion anywhere, to ensure more transparency,
honesty and authenticity in responses.

The students questionnaire contained 34 Yes/
No questions and 6 open-ended questions.
They were categorized asfollows:

S.No. Factorsthat affect participation No. of Statements
1. Beliefsabout teacher'sknowledgein genera 8
2. Beliefsabout teacher's subject knowledge 8
3. Thoughts about teacher'slanguage proficiency 10
4. Factorsthat affect concentrationin class 10
5. Thoughtsabout the classenvironment 4

40

Table 1. Students Questionnaire

Thequestionnairefor thestudentswasdesigned
in such amanner that all the questionsreflect
their thoughts about the knowledge power and
language proficiency of theteacher andthegen-
erd classenvironment, thedetailsof which con-
tributeto the argument of thisstudy. Asmen-
tioned earlier, the variablesused aremorerep-
resentativethan experimentd.

Similar to the one meant for the students, the
guestionnairefor theteacherswas used to con-
solidatethefactorsthat affect theinterest of the
teachersand substantiate the suppositionsof this
study. Theteachers questionnaire contained 33
Yes/No questionsand 7 open-ended questions.
They were categorized asfollows:
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S.No. | Intringcfactorsthat determine classroom management | No. of Statements
1 Beliefsabout students knowledgeingenerd 6
2 Bdliefsabout student involvement in subject classes 7
3. Persond involvement towardsteachingin English 7
4 Effortstaken to ensureinteraction 6
5 Anticipationsabout the teaching outcomes 6
6 Factorsthat curtail theinclination of theteacher 8

40

Table2. Subject Teacher Questionnaire

Analysisof data

Itisacommon belief that for dl thepas-
sion that theteachershavefor their respective
subject, they deliver it at their best possible
modes. However, in an exam-driven education
system, many atimedespitethe positivemoti-
vation of theteachersthey cannot help but just
‘transmit’ the subject asaset of theories, laws,
principles, etc. Whenthey haveto performthe
jobof information-providers(Brown, 1982) like
this, theresultisthat teaching becomesungtruc-
tured withagenera assumption that all students
areidentical and that they canfollow thesame
type of instruction; the studentsare thusindi-
rectly forced to accept the models that their
teachersweretaught themsalves, aprocessthat
portraystheteacher'slack of readiness about
students' forms of learning and thought.
(Hallbawchs, 1985) Thisideahasbeenwiddy
reflected in the responses of the students. A
good mgjority of the students (87%) stated that
theteacher never listened to them nor gavethem
any scopefor interactionintheclass. 42% of
them believe theteacher to be so prejudiced
that she dividesthe class only into groups of
brilliant learnersand groups of poor learners;
what differsamong teachersistheir choice of
oneof thesetwo groupsastheir exclusveaudi-
ence and design their mode of teaching accord-
ingly, depriving the other group of theattention
they deserve.

What matters the most hereisif the teacher
choosesto favour thebrilliant crew, shefocuses
onthisgroup and eventually ignoresthe other,
whichactudly necessitatesher tobebilingua in
her lecturein order to ensure absol ute under-
standing. Shegoeson delivering thecontentin
English, may beasameansto maintain her high
profile (43%) among these'brilliants or to 'sat-
isfy' their expectations (32%). 54% of the stu-
dentsfed that, asaresult, they are deprived of
an opportunity to gain knowledge of the sub-
ject, since some of them prefer being taught in
theregional languagerather thanin English.
Contrary to this, 52% of students stated that
their teacher speaksfaulty Englishandthistakes
away their respect for the teacher, asthey be-
lievethat any teacher should have good com-
petency in English. Thisset of studentshasob-
vioudy had their schooling through Englishme-
diumof ingructionand areproficientin English,
who believelanguage playsacrucid roleinen-
hancing their career prospects. 32% stated that,
inasituation when theteacher usesan erratic
language, they tend to discredit her by asking
for explanationsin English, while21% said they
would stay indifferentintheclass.

Onthe other hand, theanalysisof teachers re-
gponseshringstolight their cloaked grievances
and conceal ed contentions, especialy whenit
comesto deciding between language and sub-
ject. Itisindeed appropriatein this context to
citesomeof thequalitiesspecified by the publi-
cation entitled 'Speaking for Excellence: Lan-
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guage Competencies for Effective Teaching
Practice funded by the Council of Ministersof
Education, Canada, asthe essential competen-
ciesthat ateacher should possess.

m useof oral language to promote the com-
parison, sharing, and clarification of concepts
and notions (Cormier et al., 2010; Dulude,
1994);

m ability to provide aclear and economical
explanation of their own knowledgeandideas
(Dulude, 1996);

m timely and strategic use of oral languagefor
classroom and student behaviour management
(Liva, 1995; Mottet & Gervais, 2007);

m ability to distinguish between explanation,
argumentation, interaction, correction, refutation,
and feedback and to use them appropriately
(Lebrun, 2008a; L eboulanger, 2004);

m |inguistic skillsrequired for reformulation,
repetition, and substitution (Armand, 2009);

m knowledge of how to consider their audi-
ence, how to evaluatethelevel of knowledge of
listeners, how to provideclarity about new terms
and to summarize main ideas, and how to make
explicit their intended plan for communication
(Boyer, 1985; Howe, 1994; Plessis-Bélair,
2004).

Consdering the above asthe common qualities
desirablefor teachersacrosstheglobe, thereis
every judtificationfor the studentsto expect their
teacher to be not just knowledgeable but also
sagacious enough to ensure that even the last
bencher has understood the concept being
taught. Thequestionnairemeant for the subject
teachersreflected thisconcerntoo for which the
teachers had given myriad responses. Inthe
first place, according to a good majority of
teachers(69%), alow proficiency inEnglishis
not ananomaly at all, aslong asthey can con-
vey the concept on hand. Nevertheless, an
equaly fair percentage of them (65%) Satethat
they do use English, either to inspirethenon-
conversant group to interact (33%) or to estab-
lishthelr control over the tudents(31%). Stat-
ing that to hold back ahandful of brilliant stu-
dentsand to thwart them from outsmarting the
teacher, they have to put their (English) foot

down. Surprisingly, 23% of theteacherscon-
fessed that they are not competent enoughiin
English and sometimes grope for words and
appropriatelanguage structuresand forms. As
adefensive measure, theseteachers state they
either shout at or turn absolutely apathetic to
those studentsthat demand more erudite pre-
sentetion.

Morethan half (53%) admitsthat they do not
takeany special effortsto honetheir language
kills, though they arevery much awareof their
faulty language and the students reactiontothe
same. On the other hand, during demanding
occasionswherethey ought to ensure clarity,
they (69%) only prefer smplified Englishtothe
regiona language. Either way it doesnot serve
any purpose because, the smart onesknow that
theteacher isnot proficient inthelanguageand
sothey tend to beindifferent; and thelesssmart
stay perplexed throughout the classasthey re-
alizetheteacher isuncompassonate.
Morethan three quarters of theteachers(79%)
fed sthat they arecomfortablewith thelecturing
modein English but not so very much thesame
incasua communication/conversation, which
exposestheir lack of confidence. 70% stated
thoughitisbadtofed so, ther redization of the
very presence of brilliant English speakersor
studentswith ahigher IQ drivesthem anxious,
whichinturnforcesthemtoresort toaprosaic
lecturemode. Again, 56% feelsthat they find
themsalvesweak and nervousbecausethey are
not able to convey the technical conceptsin
English (probably becausethey were educated
through regional medium of instruction); 53%
statesthey get irritated when they are assailed
with questions because some of them (34%)
believethat studentsdo not alwaysask ques-
tionswithgoodintentions. They dsofed (57%)
being bilingua insdethe subject classroomwill
definitdy bring downtheir reputation asatescher.

Toconclude

Now that it hasbeeninferred that language pro-
ficiency isused both by the teachers and the
studentsto exercisetheir knowledge power in
the class, efforts can be made for achange of
attitude towardslanguage usein subject class-
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rooms. Viete(1998) states” . ..in the context of
classdiscussions, teachers need to be ableto
elaborate on the contribution of others, signal
opinions, impart information or changefocus,
and expressand defend their opinions.” Unlike
language classes, subject classesdemand more
description, explanation and e aboration of con-
ceptstoimplant inthe students mindsthoughts
of scienceand technology for advancement. The
teacher definitdy requiresabetter languagecom-
petency to enable the same in the students.
Thereforeteachersshould consider honing their
language skills so that the subject classes be-
comemoreaiveand meaningful. Ontheother
hand, subject teacherswith ahigher language
proficiency in English can consider thelower
competence of the students and can resort to
being bilingud toddliver thesubject. Ultimately,
abetter internalization of the conceptiswhat is
desired. Furthermore, studentswith better [an-
guage competence can be counseled for abal-
anced attitude towardsthe subject, theteacher
andfellow students. Tosumup, boththeteach-
ers and the students need to be oriented and
encouraged to bemore self-refl ective about their
own language use and the language use of oth-
ers.
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Thisarticle proposesthat the homolinguistic
translation exercise developed by Charles
Bernstein of Language school of poetry inthe
United Statesmight be helpful in engaging non-
nativespeskersof Englishintheir acquisition of
thelanguage. It employsthe exerciseasave-
hiclefor exploring competenciesinvocabulary
building. It offersexamplesby intermediateand
advanced usersof English asevidencesfor this
methodology. It arguesthat language pedagogy
has much to learn from theories of language
emerging from contemporary poetic practicein
North Americaand elsewhere.

Language poetry is amovement that gained
prominenceinthe post-war America. It getsits
name from the magazine
L=A=N=G=U=A=G=E. The magazine was
edited by BruceAndrewsand CharlesBerngen.
Jeremy Noel Tod writes of the Language po-
etry: "Language poetry madeexplicit thepoli-
ticsof literary formand thetextud natureof iden-
tity, narrative, and 'voice, often through proce-
dural methods of composition” (651). lan
Davidson writesof the school: "Thelanguage
writersoperatewithin that tens onbetweenword
without referent and word with direct referent
andwhat they seem to do best isto bring the
question of therelationship between language
and theworld to thefore asthe primary ques-
tionfor poets' (16).

Thuslanguage school writersmight saidto have
complex ideas of language and literacy which
may not besuitablefor the purposeof linguistic

skill development. However on closer exami-
nation of their theories, especially their
pedagogic practices, onefindsagreat deal of
resourcesfor mobilization of languagegamestha
might enable the non-native speaker to experi-
ment with aforeign or second language. All their
theoriesof poeticsmight seemto beincoherent
with the specific need of teaching Englishto
those who use it as a second language, how-
ever, it isthe pedagogic practice of the Lan-
guage schoal that | believeiscapableof enrich-
ing learner experienceof language.

Inhiscourse Experimenta Writing, Berndenlists
out anumber of exercisesthat hold pedagogic
potential for being used in thelanguage class-
room. Let uslook at homophonic trandation,
Berngeningructs:

Homolinguigtictrandation: Takeapoem (some-
onedse's, thenyour own) andtrandateit "En-
glishto English" by substituting word for word,
phrasefor phrase, linefor line, or "free" tranda
tion asresponseto each phrase or sentence. Or
trandatethe poeminto another literary styleor
adifferent diction, for exampleintoaslang or
vernacular. Do several different types of
homolinguidtictransation of asinglesource poem.
Chaining: try thiswith agroup, sending thepoem
onfor "trandation" from personto another until
you get back to thefirst author.

The exercise meets the demand of language
writing which laysalot of importanceon proce-
dureand use of words. Thusthe student isex-
pected to learn themultiplicity of meaning, ref-
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erents and the fluid role of wordsin the con-
struction of idess.

Hereisthebeginninglinesof CharlesBerngtein's
"WhoseLanguage":

Who'sonfirst? Thedust descendsas
the skylight cavesin. Thedoor
closeson adream of default and
denunciation (go get those piazzas),
hankering after frozen (prose) ambiance
(ambivaence) (570)

Thewords'default’ and 'denunciation’ areused
to describe language asiit is placed on stress
under late capitalism. One on one language
seemstofall short of meaning and on the other
hand it renouncesthesignified. It doubly fails
and losesitsemancipatory potential. Thedis-
cursive nature of language isexplored in the
homolinguigtictrandationexercise. Theexercise
wasoffered to advanceand intermediatelearner
of thelanguageby offeringthemfour sanzaform
SeamusHeaney's The Crossing. Theinstruc-
tion quoted above wasa so circulated and the
participantswererequested to offer abrief re-
sponse about the exercise and the processthey
followedintrandating thetext.

Let uslook at thefirst stanzaof thepoem " The
Crossing" by SeamusHeaney:

Andtherein aboat that came heading towards
us

Wasan old man, hishair snow-whitewith age,

Raging and bawling, Woeto you, wicked spirit!
(70)

Anintermediatelearner of thelanguagetrans-
lated thefirst tanzathus:

Plusat that placeaferry, that ferry reaching to-
wardsthegathering

Insidetheferry aged man, white colored hair
That man shouting with excitement
And that old man saying to them that troubles

and problems cometo them

Note how the participant hasattemptedtodo a
word-for-wordtrandation. Theuseof colloquid/
Indianexpressonisevident. Thereisasoamode
of poesisthat isvernacular. Theword "woe'" for
exampleisliterdly expandedinto aphrase. Fur-
ther, the participant failsto replace metaphors
with equivaent expressions. Thussnow-white
isnot trand ated into something ascloud-white
or rice-white but instead simply put aswhite
coloured. The participant aso providesuswith
someunlikely imagessuch asferry aged man. It
isclear that theintended express onwasan aged
maninaferry, but instead thetrandationjoins
ferry and aged providing uswith apictureof a
manwhoisasold astheferry. Theseunexpected
imagesareuseful talking pointsinexplainingto
studentsgrammatical structures, intention and
correct usage.

Oneadvanced learned described her experience
of theexercisethus:

The exercise was quite exciting to do. | was
surprised to seewhat imagery arosefromthe
approaching of an old man, or an authority fig-
ure, inmy direction. Asawoman, and afeminist
at that, it automatically triggered thefedling of
theurgeto challengehisauthority. But towards
theend, thedesirefor giving up thefight to feel
lighter inmy heart took over me. In other words,
whilel realised how important it isto counter
oppressivestructureslike patriarchy but some-
timesyoujust end upfeding soheavy likeyou're
carrying alot of baggage.

Asan advancelearner, her focuswasmoreinto
thewhole content of thework. Anexercisein
language becomes an experiment indeveloping
avoice. Whilethetask isteststhelearner'sabil-
ity to understand atext initscompl etenessand
showcase competency infinding synonymsand
suitableexpressonsthat parald what isaready
provided, this particular participant'sfeedback
bringstolight that exerciseared sofraught with
ideological concerns. Contrast thiswithanin-
termediatelearner'sresponseto thistask: "this
task hasgiven aniceexperienceandinitially it
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wasadifficult thing to meto understand the con-
cept of the poem, but dowly it madetothink in
poeticaly. | fed it wasgood poem. Thanksfor
the poet who pennedit. It hasdifferent mean-
ingsinit." If poetry isaformof thinkingthatis
crucia inthe development of competency ina
language, then the exercise succeedsininspir-
ingthelearner totry thinking poeticaly.

Homolingugtictrandationisan effectivemethod
of pedagogy for advanced and intermediate
learnersof languages. Learner with beginner leved
competenciesmight findit difficult toengagewith
thistask. Thisispartidly dueto nascent vocabu-
lary levelsand interpretative skills. However,
withtheright sdlection of materid, even sudents
who possessonly foundationa knowledgeof a
language might engagein homolinguigtictrans-
lation. The processof thinking involvedinthe
task enables students to (1) understand the
meaning of agiven phrase/text bothintheform
of unitsand asawhole (2) enlarge vocabulary
by engaging in the search for synonyms and
word-clouds (3) receive exposureto nativeidi-
oms and expressions (4) develop a sense of
aestheticsand creativity. Homolinguistic trans-
lationisahumanistic approach for learning lan-
guagessincethecontrol of difficulty and famil-
iarity lieswiththelearner. He or Shemight thus

trandaeadifficult textinanaiveand smplefash
ion, or try to decorateit with appropriatefillings
from hig’her cultural background.

Assessment of homolinguistic trand ation exer-
cisescan be undertaken by alocating different
bandwidthsfor varying outcomes. A superior
performancewould beatrandationthat hassur-
passes word for word and has trandated the
text from the standpoint of meaning and cohe-
sion to ideas. A good performance can be
marked by the ability to find synonymswhile
keeping the structure of thetext intact. Failure
tofind synonymsor summarizeideasinto sen-
tencesof |esser complexity might be categorized
asaverage performanceand apoor performance
in case of inability to comprehend the text.
Homoalinguigtictrandationisdifferent from sum-
marizing or answering comprehengonquestions.
Theteacher getsinput over the specific prob-
lem that the student hasin comprehending the
text. Itisbuilt asaphilologica exercisethat pays
closeattention to the rel ationship between dif-
ferent word unitsand their poeticinterplay. It
inspires student'sto be attentive to more than
grammdticd dructureand meaning of thewords.
Sinceonereproducesaliterary text, it can be
argued that the confidence of studentsin ap-
proaching such literary textsisalso advanced
by way of thisexercise.
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Innovative Classroom Techniques
Reportsof classroom activitieswhich engaged thelearnersin your lesson areinvited tothe
columnltworkedinMy Class'. Many teachersdo experiment variouswaysof teaching-
somefail, while someothers succeed. Report of success, when shared, reach others-thus,
they reach many more classes. Please do share your experience. -Editor
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Abstract

The paper is based on asmall case study that investigated the similarity in the pattern of strategy execution
and the role of motivation in executing strategies to make the oral communication better. Thisinvestigation
assumes that when the second language |earners are intrinsically motivated to learn the language, they make
use of different strategies to perform better in oral communication in the target language. The study found
that even though the learners do not get explicit strategy instruction, the motivated learners tend to use
strategies even though they do not know the nomenclature of the strategies and can reflect on their performance
and can talk about various reasons for employing certain strategies.

Key words: Motivation, strategies, metacognitive awareness, oral communication, intrinsic motivation

Problematizing English LanguageL earning
Every Englishlanguagelearner definitely hasa
story to tell theworld about the not so smooth
course" of one'sown experiencewith learning
thislanguage. L earning English hasbecomeun-
avoidable asit isthe common language that
connectsdifferent partsof theglobe. Itisalso
widdly believed that when someone getsexpo-
sureto English, onecanlearnthelanguagefader.
Gettingimmersedinthetarget language context
iIsconsidered asapositive attribute to the de-
velopment of language skills. However, getting
adequate exposureto thetarget language aone
isnot sufficient to develop language proficiency.
Inthispaper, | arguethat exposureto thelan-
guage can be beneficial to the development of
language proficiency only whenthelearnersare
intrinsically motivated to learn thelanguage.
Here, | would liketo discusshow similar and
different werethelanguagelearning experiences
of twolearners. Itisbased onasmall casestudy
conductedinIndiaandin England.

Finding evidencefrom literature

Motivationisaninternd attribute, adrivethat
urgesonetowardsaparticular action. Keller
(1983:289) indicatesthat "Motivation refersto
the choices peoplemake asto what experiences
or goasthey will approach or avoid, and the
degreeof effort they will exertinthat respect”.
Oxford and Shearin (1994: 12) maintained that
"Motivation determinestheextent of active, per-
sonal involvement in L2 learning”. Gardner
(1985,1988) maintained that learnerswho are
motivated achieve higher levelsof proficiency
asthey invest more of themselvesintolearning.
Motivated learners learn more because they
seek out input, interaction, and instruction, and
when they encounter target |languageinput they
pay attentiontoit and actively processit how-
ever they can (Crookes & Schmidt, 1991,
Schmidt, inpress, Tremblay & Gardner, 1995).
In a seminal study Schmidt and Watanabe
(2001) examined thelink betweenthelearners
motivation levels, strategy use and their peda-
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gogical preferences. Thestudy maintained that
learnerswith higher level sof motivationusemore
number of strategies.

Assumptions

Thestudy isbased on the assumption that even
though learners get exposureto thetarget lan-
guage, if they do not have motivation to take
chargeof their ownlearning, they donotimple-
ment strategiesto manage communicative situ-
ations. In other words, the frequency of strat-
egy usepostively correateswithlearners high
level of motivation. It can aso beassumed such
motivated |earners can reflect ontheir spoken
performance and can modify their strategy ex-
ecution.

Research Design

Thestudy followed acase study method which
wasanindepth analysisof al the participants
languagelearning behaviour. Thestudy intended
to answer thefollowing questions.

m To what extent the learners strategic
behaviour in speaking can beattributed to their
motivation?

m Do motivated learners metacognitively
anaysether ora performance?

Thedatawas obtained through interviewsand
teacher- researcher'snotes. A voicediary of the
teacher-researcher was al so used in the study.
The speaking taskswere assessed to understand
the progress of the participants. Tojustify the
findings, diary entriesfrom theresearcher'sdi-
ary wasanaysed.

Method

Naila, and Mariawerethe participants of this
study. Nailawasattending ESOL classesto get
her certificateto apply for thevisato get per-
missontoremaininthe UK. Mariahad her BSc
Nursing qualification from one of thenursing
collegesin Kerala. She also took the IELTS
examination and secured thejob asaregistered
nursein Newzdand. Both these participantswere
observed for aperiod of three months. They
weregivenfivepardld interactiontaskswiththe
level of difficulty increasing fromthelowest to
thehighest. After each task, the participant was

asked to talk about her performance. There-
sponses were noted down in the researcher's
diary. Asthefirst task was designed to under-
stand their proficiency level, it wasnot consid-
eredfor analysis. The second task and thefifth
task were marked by two assessorsto estab-
lishreighility.

Case 1- Naila

Nailawastwenty eight yearsold housewifewho
had beenlivinginthe UK for threeyears. When
shewasinitially assessed, shewasnot ableto
produce any statementsin English. She could
identify some of the questionsbut could not an-
swer themin English. Shehad alimited range of
vocabulary. Thismostly included very familiar
nouns such as baby, milk, diaper, babysitter,
doctor, medicine, bus, train, road, car, pram,
seatbelt, shop, vegetables, teacher, paper, pen
and oil. She was not able to understand the
meaning of verbsother than deep, run, cry, edt,
and drink. She had a purpose when she came
tolearn English. Firstly, shewanted to get the
visatoremaininthe country. Secondly, and for
her emotionaly most importantly shewanted to
talk to her husbandin English. ShespokeinUrdu
and she said that shewasavictim of domestic
violence. Then, shetold methat she suspects
that her husband isinto another relationshipand
he chat with thelady every night, in her pres-
ence, inEnglish, makingitloudandcleartoNalla
that her lack of English skillsisoneof thoserea
sonsfor her husband to neglect her presence.

Nailawanted to understand and speak English
only to tell her husband in English that
"Mujhaypatahaiki tum meresathkyakarraheho.

Tum jo mere sathkarraheho, us
keiyeK hudatumheinkabhimuafnahikareygd' ("'l

know what you are doing and God will never
forgiveyoufor what you aredoingtome"). She
told methat shewould go back to Pakistan af -
ter sheachievesthis"goal"!

Comparedtotheother femaelearnersof Nailas
age and background, shewas more motivated
to learn English and she never turned down an
opportunity to speak. Shesimplified her Urdu
for mewhenever she had to get clarifications
and Englishwasnot bridging thegap in under-
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standing. Theemotional baggage of an unhappy
sojourn abroad and the crueltiesforced upon
her made her channel all her energy to learn
English. Inthreemonths time sheachievedthe
fluency shewanted to. She got her permission
toleaveinthe UK for another fiveyears. Her
life had new dimensions and she moved on
bravely. It becomes clear that the baggagethe
learnershbring to the classroom may not always
be negative. With proper support from the
teacher, at |east some of such baggage can have
apogtiveimpact onlearning English. Similarly,
itisimportant to note herethat thislearner had
used a number of strategiesin order to learn
English as well as while she had to practice
gpeskingin English.

Naila's motivation was astrong factor which
helped her inlearning English. Oneof thetech-
niquesthat | told her totry wasto use asmany
as Englishwordsas she could when she speaks
inUrdu. Shetried that and spokein Urdu with
anincreas ng number of Englishwords. Although
shehadtostruggleat first, later | could seethat
shewas steadily increasing the number of En-
glishwordsin her Urdu speech. Also, | noticed
that she conscioudly created small talksor ori-
ented the chats in such away that a new vo-
cabulary item shelearnt can beincorporatedin
thechat.

Nailascaseisimportant becauseit highlights
how anegative emotional baggage can exert
pogitiveinfluenceonlanguagelearning. Her case
becomesimportant asthere was a steady de-
velopmentin her oral communication ability. She
wasusing afew strategiesin her speechwhich
she was aware of. She informed me that,
everynight before shewent to bed, sheused to
writedown Englishwordswhich shelearned and
spokein Urdu (tranditerated). Theteachingin
the academy wasfocussing on developing the
oral proficiency. Therefore, even though the
learner did not focus onwriting, he/she could
managethetest and get the certificate.

Naila when asked was able to reflect on the
positive attributes of her speech. Shesaid that
every morning beforecoming to class, sheused

to rehearse short conversationssuch asoffering
the customary wish, or asking aquestion about
thefood. Sheinformed methat shethought it
was"okay touse"tho" "hagji", "zaroor", "tab" ,
"haina" inthe English chat", when shetried to
talk to me. Thesewerethe Urdufillersfor her
to manage her communicationwithme. Sheaso
told methat shestarted tolistento her childand
started learning the rhymes. Whenever she
learned anew rhyme she used to cometo me
and ask me its meaning. Shetried to keep a
self-developed dictionary which had all the
words shelearned written down either in En-
glishor tranditerated in Urdu. | noticed that she
wasrepeating certain chunkstolearnit. Shewas
also ableto replace nounsin the common pat-
tern shelearned in order to make requests. For
example, shelearned the statement "Can | have
somewater please?' and then tried to make dif-
ferent satementssuch as” Can | have someveg-
etables/fruits medicingriceplease?’. Shelater
tried to learn the use of different verbsinthe
samechunk and started using "Can | takeyour
phone please?', "Can | drink some water
please?’, and"Can| sendaparcd please?'. This
wasaquick progress.

When asked Nailaabout her progressshein-
formed methat her intention wasto learn En-
glishtolet her family know that she could not be
takenfor granted anymore. Thisbeing thedrive,
shemadeeffortsto monitor her progress. When
asked in Hindi about thetechniquessheusedto
learn shewasabletoreflect on her learning pro-
cessand was ableto identify someof the strat-
egiessheused. Asshewasallowed to speak in
Urdu, shedid not have any difficulty incommu-
nicating the metacognitive awarenessthat she
had about her strategy use. She also told me
that everyday while going back home after the
classes she used to give her marksout of ten,
whichwasavariation of evauation strategy.

In short, from theinterviews and the observa-
tion records it becomes clear that Nailawas
using planning, monitoring, repeating, rehears-
ing, using L1 wordsto codeswitch, usngfillers
and trying to takeriskswhile speaking about a
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not familiar topic and eval uating asstrategiesin
her speech. Shewasaware of al these strate-
giesand was ableto provide mewith therea-
sonsfor their execution. Therefore, itisunder-
stood that even though, Nailawasnot given any
strategy based instruction, shewasableto use
drategiesand moreimportantly wasconscioudy
executing themin her oral communication. She
wasableto reflect on her oral communication
on aday to day basisand was ableto evaluate
her performance. Thisshowsthat theintrinsic
motivation that Nailahad helped her to keep
the positive attitude towards|earning English.
Thishelped her to monitor her progressandto
be metacognitive on her on spoken proficiency.

Case 2- Maria

Mariaisaqudified nurssworkingin Newzeland
aged 34. Shehasbeenliving therefor morethan
ten years. She had managed to get appropriate
scorefor IELTStenyearsbefore. However, her
English spesking capability isvery much limited.
She can frame basic sentencesin English and
basic questionsin English. Shecanfollow the
commandsof her superior staff but isunableto
respond in perfectly grammatical sentences.
Both of her children were getting educated in
Newze and andthey spoke English very fluently.
Maria, however, fill not proficientin English.

Wheninterviewed sheresponded that | know
enough Englishtolive. For mel amearning, |
amdriving, | am happy. So | need this much
English”. Sheasotold mewhilediscussing her
learning background, that shedoesnot liketo
learn any further and she a so mentioned that
shedoesnot think that Englishhasamgjor role
inher lifeanymore. She hasgot thecitizenship
thereand sheinformed methat forever shewill
belivingthere. Shed so mentionedthat "if some-
onemakesfun of my English, | don't care. Let
them be happy. At least because of me they
smiled, no?'. When | asked her whether she
doesanythingtoimproveher languageskills, she
said that she does not pay attention to it.Her
performanceinthefinal task after threemonths
was not very different from thefirst task. She
used smilar vocabulary and simple structured

withanumber of fillerssuchas"no?" "youknow"
and"erm". Thesethreefillerswere constantly
present in her conversation. Shetended to use
"and" to connect al the statements she articu-
lated. However, after thetask completionwhen
shewas asked to reflect on her performance,
shewas not ableto talk much about it. What
shesaid after each task wasthat "through prac-
ticel andevelopingmy English, no?'. Evenaf-
ter the third round of speech, as she was not
improvingin her spoken proficiency, | audiore-
corded her speech and played it back to her.
Even after listening to therecording shewasnot
abletoidentify the negative aspectsof her En-
glish. What shetold wasthat "the speech was
ok". When she was asked to point out afew
strengths of her speech, shewasunableto do
thet.

Fromtheanaysisof her speech | found that she
wasusi ng repetition, confirmation checks, fill-
ersand pausesin her conversations. However,
even after playing therecording back to her and
asking some questionsregarding her strategy
use, shewasnot ableto reflect on her speeches.
Moreover, therewas no remarkableimprove-
ment in her second round speech and thefinal
round speech. It wasunderstood that Mariawas
not interested in devel oping her language abili-
tiesanymore. Her attitude wasfixed and she
never tried to improve her English. Lack of
motivation to enhancethe English communica
tion skill wasthereason for her not to capture
her drategy execution evenafter heping her with
theaudio recording. Simplequestionsto encour-
age metacognitivethinking were asked to her
but even after listening to the audio recording,
shewasnot abletoimproveher ability toreflect
and theidentification of strategy use.

Discussion

Naila, though nearly illiterate had strong moti-
vationtolearn English. Although thismotivation
wasanegativeemotiona baggage, shewasable
to channel thistowards the attainment of de-
sred English proficiency. The ESOL certificate
and the visa could have been the sources of
extrinsgc motivation to her. Withthehelp of the
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teacher and awillingnessto reflect on her own
ora communication, Nailawasableto develop
her English proficiency. Her urgeto learn to
speak in English made her constantly monitor
her speech, use new vocabulary in context and
toidentify strategiesfrom the speech. Shewas
abletoreflect on her strategy useand wasable
totalk about the various purposesfor executing
them. A comparison of the assessment of the
second task and thefinal task showsthat there
was adevelopment in all areas except gram-
mar. However, the researcher's diary entries
denote that Naila's grammatical errors were
decreasing steedlily but dowly.

In Mariascase, it can be understood that her
lack of urgeor motivationtolearn Englishitsalf
isthereason for her lack of skillsin oral com-
municationin English. Although, she hasbeen
livinginacountry whereexposureto Englishis
ble, Mariadid not show theleve of pro-
ficiency that she needed to have. Moreover, the
lack of motivationand interest tolearn English

was one of the reasons for not being able to
reflect on her own spoken performance.

Concluson

Motivation, if itisintringc can effectively con-
tributed tolanguagelearning. If alanguagelearn-
ersismotivatedto learn, he/shewill useall the
opportunitiesto usethelanguage. Moreover,
such alearner dways plan, monitor and eva u-
ate his or her learning process. These
metacognitive strategiesusually are practised
within each task. Everyday such amotivated
languagelearner plans, monitorsand eva uates
theoverdl language performance. Thisstudy dso
provesthat having ample exposureto thetarget
language alone cannot enhancethetarget lan-
guage proficiency. On the other hand, amoti-
vated learner cantake chargeof hisor her own
learning and create opportunitiesto practicelan-
guage use. Therefore, there should be more
studiesin thefield to uncover the connection
between therole of motivation and the devel-
opment of languageproficiency.
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Abstract

The title story of the collection, Roth’s Goodbye, Columbus (1959) was an impertinent look at the life of
middle-class Jewish Americans, satirizing, their smugness, parochialism and materialism. This story explores
the conflict between two generations and two ways of life, The Jewish immigration past and American
present, city and suburb, lower middle classand upper middleclass. The central character of Goodbye Columbus
Neil Klugman set out on the unexplored journey into the rebelliousimperatives of self. My paper establishes
his continual recurring pains and mistakes of life do not provoke endless suffering,it is seen and accepted as
necessary stepsin his development; to develop anew perspective, anew reality and anew self, the ability to
transcend and to constantly overcome hisold self. Neil’s strong internal conflictsfocus his attentionstoward
his response to the external environment and to his inner psychological experience. Ultimately, internal
conflictscometo display avertical (multilevel) component—the hallmark of resolution and of devel opment;
through the lens of Dabrowski, lifting him toward higher levels of function. My paper searches, it is not the
experience of pain or suffering or the intensity of emotionsthat leadsto growth; it is Neil’s consequent self-
examination and emerging insight into day-to-day life and adeeper, more consciousand multilevel understanding

of hisreactions.

Thetitle story of Philip Roth's Goodbye, Co-
lumbus(1959) was an impertinent |ook at the
life of middle-class Jewish Americans, satiriz-
ing, their smugness, parochidismand materid-
ism. Thisstory exploresthe conflict betweentwo
generationsand two waysof life, The Jewish
immigration past and American present, city and
suburb, lower middle class and upper
middleclass. Neil has a summer affair with
BrendaPatimkin of wedthy Jewishfamily, ex-
pendshisholidaysfrom hisjob at thelibrary in
Newark with her and her family, but loveissue
frittersaway. Intheinterest of providing hisfamily
abetter life, Ben Patimkin hasbought into the
Americandream, erectingawall of commodity
that hascut hisfamily off fromtheir ethnicity and
their lower middleclassrootsin Newark. The
Patimkin family symbolizesall thevulgar char-
acteristic of Jewishnouveaurich. They livein
ornate homes eat dinner on gourmet food and
send their children to snobbish colleges. They
belongtotheloca synagogueand Hadassah for

purely socia reasonsbecausethey exploit their
employeesand servantsand seeeverythingin
termsof theamighty dollar. Neil Klugman how-
ever represents the other side of the coin. To
thewesdlthy the vulgarity of Short Hills, where
thePatimkinlive, Neil opposesthehonesty and
unpretentiousness of Newark, where hisaunt
and unclerelax inan aley, "each cool breeze
sweet to them asthe promise of afterlife1(9).
Neil liveswith hisaunt in the backstreet of the
New York, suburb of Newark, but hasfalenin
lovewith Brendafrom an affluent middleclass
family.

Through Nell Roth dlocatesusto guessthe psy-
chological conflictthat Neil isundergoing. His
Neil meetsagirl fromshort Hillsand to enter to
theworld of Patimkins but isawaysuncom-
fortable. He is not also at ease with his col-
leagues. " Since | was Twenty minutesearly |
decided to stroll inthe park rather than cross-
over towork; | didn't particularly caretojoin
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my colleagues, who | knew would be sipping
early morning coffeeinthebinding room, smell-
ing still of al the orange crush they'd drunk that
weekend at Asbury Park"(29).Thecontrolling
images of the novella are al openly related
through Neil's discernment, to the Patimkin's
successful struggleto distancethemsalvesfrom
their Pagt, to begin membershipinthenationd,
largely gentile, dite.

Inthefina sceneNeil instead of seizing ataxi
instantaneoudy, walksdown the street and out
towardsthe Harvard Yard which he has never
seen before. Heentersone of thegatesand then
headsa oneapath, under thetired autumnfoli-
age and thedark sky. Hewantsto beaonein
the dark not because he wants to think about
anything, but rather because, for just awhilehe
wantsto think about nothing. He strollsacross
theyard and up alittle hill and then heisstand-
ing in front of Lamont Library, which has
Patimkinssnksintherest rooms. Fromthelight
of lampsonthedleyway behind him, hecan see
hisreflectionintheglassfacade of thebuilding.
Suddenly he desiresto set down hissuitcase,
and picksup rock and dragsit right through the
glass, to destroy the progressAmerican present
symbolizesthrough these Jewish nouveaurich
but of course, he doesnot.

| smply looked & myself inthemirror, thelight
made of window. | wasonly that substance; |
thought thoselimbsthat facethat | saw infront
of me. | looked but the outside of megave up
littleinformation about theingdeof me, | wished
| could scoot around to the other side of the
window,...... What wasit inside methat had
turned pursuit and clutching into love, and then
turneditinside out again? What wasit that had
turned winning into losing, and losing - who
knows- into winning?(235).

Neil attainshisidentity. Hereturnsto hisold job
at theNewark publiclibrary, taking atrain that
got himinto Newark. He started hiswork like
therisng sun of thefirst day of the Jawish New
Year. Nell'semotionsarethedirecting forcesof
hisdevel opment. Hisemotionsdrivehimtothe
trangtionfrom lower levelsto dightly ahigher

level and are stimulated by tension, inner con-
flict, struggle, anxiety, and despair. Hisintense
negative emotions have adis ntegrating power
that isnecessary to dismantletheprimary inte-
gration and assist the move to secondary inte-
gration. According to thetheory of Dabrowski,
Neil'sOverexitability tendsto exaggerate his
experience of life. Dabrowski2 called it 'the
tragic gift' becauseit amplifies both the high
happy and joyful mannersaswell asthelowest
and saddest lifeevents.

Most of Roth's protagonists are, like Neil

Klugman, floating in amidpoint between past
and present. Neil has'unbound' himsdlf fromhis
parentsand hisrdigion, yet hehasadegpthough
dividedfeding about thecity lifeinwhichhehas
grown up. Neil searchesfor hisown axid lines
by turning to the golden ghetto of Short Hills.

He cannot transfer himself to any set of values.

Suchistheagitation of souls, withwhich Roth
haspeopled hisfiction. Nell hasmadethe"mi-
gration” intellectudly, they aredll of themrefu-
gees haunted by echoesfrom anot-to-be-bur-
ied past, unsatisfied by thetoo-tasty viandsof a
sterile hedonism, and confused by the uncer-
taintiesof thefuture. Characteristically, at the
wedding of Brenda'sbrother, Neil and Brenda
arefurther gpart than ever, and inthegray con-
fusion of early morning Neil seessome of the
Patimkins"from the back, round-shoul dered,
burdened, child-carrying-like peoplefleeinga
captured city.” Although heknowswhat helikes,

or didikes, hebdievesinwaitingfor a"fategood
enough' although heisnot surewhat that fate
will be. Hisreturnto hisvocationisgoodbyeto
theempty valuesof America. Neil hasno back-
ground, authority or sourceto confirm hisjudg-
mentsor to establishasocia identity. Thus, he
isunableto carry out any conversation with any
of thecharacters, most of whom are, incapable
of any communication.

Neil'sstronginternal conflictsfocus hisatten-
tionstoward hisresponseto the external envi-
ronment and to hisinner psychol ogical experi-
ence. Ultimately, internal conflictscometodis-
play avertical (multilevel) component-thehall-
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mark of resolution and of devel opment; through
thelensof Dabrowski, lifting him toward higher
levelsof function. Similarly, itisnot theexperi-
enceof painor suffering or theintensity of emo-
tionsthat |eadsto growth; it isNeil'sconsequent
s f-examination and emerging insght into day-
to-day life and adeeper, more conscious and
multilevel understanding of hisreactions.

They ared so probably bothtwo very different
individual swhojust cannot coexist closdly to-
gether, thisagainisaresult of their different up-
bringingswhich makeshimthink that theclass
divideissomehow moredifficult thanor at least
as difficult to bridge as any differences in
ethnicity or race. Inthefina scene, Nall isprobing
Brendaasking, whom sheistaking her home
for Thanksgiving Day: "Who areyou going to
bring home Thanksgiving day- Linda?' Or me"
asheutters, "Brenda, the choicesaren't mine.
You can bring Lindaor me. You cango homeor
not go home. That'sanother choice. Thenyou
don't even haveto worry about choosing be-
tween meand Linda"' (134). Nell isready to
face her parent even after the matter is made
known to her parents, but itisBrendawhois
ready to conformto her parents valuesinstead
of giving any effortsto convincethem about their
affair and pretending asif ready to forget about
their affair. When Brendaisasking Neil, "Can
you seeusall sitting around thetable? Nell is
ready to confront, if shegivesher hand, "l can't
if youcan't,and |l canif youcan" (133). Brenda
ispronouncing her parents value by rejecting
Neil'salegeon her. Thelossof spiritua values
isthepricethey are paying for their settlingin
materiaist America. Having been acculturated
fromearly childhoodintothesocidly influentid,
the Patimkin children have never learned about
the economic struggle by which theprivileged
are maintained rather he appearsto take pride
in having made avail able the meansto separate
hischildren from therealities of the economic
world.

Nell isscrutinizing hisessence and subsequently
make existentia choicesthat emphasizethose
aspects of essence that are higher and "more

himsdf* and hamper thoseaspectsthat arelower
or "lesshimsdlf" based upon hisown personal-
ity ideal. Thecritical componentsof Neil'sde-
velopment include auto education and auto psy-
chotherapy.

But how carnal can | get? | am acquisitive.
Wheredo | turn now in my acquisitiveness?
Where do we meet?Which prizeisyou?

It wasaningenuous meditation, and suddenly |
felt ashamed. | got up and walked outside, and
the noise of Fifth Avenue met mewith an an-
Swver:

Which prizedo you think schmuck?Gold din-
nerware, Sporting goods, trees, nectarines, gar-
bage disposals, bumpless noses, Patimkin's
Sink, Bonwit Teler .....And God only laughthat
clown(100)

Nell'sevolving 'new sdf'isnot gpproving to pay
thepricefor Brenda; hecannot expensehismora
intrigritiy for Patimkin'swedth, evenif it means
hewill loseBrenda. Neil isawareof classdif-
ferencesand their link to theimmigrant journey
to prosperityAs John M cDanid recognizes,

Neil, searchesfor hisown'axial lines by turn-
ing, misguidedly, to the gilded ghetto of Short
Hills....hedoesnot commit himsdf to any par-
ticular set of vaues, dthough heknowswhat he
didikesabout both the Patimkins (upper class)
andhisAunt Gladys(lower class)...hepresarves
in‘inwaitingfor a"fategood enough" athough
heisnot at all surewhat the fate will be. He
comesto redlizethat Patimkinway of lifeisnot
theanswer he hasbeen searching for.3

McDanid aso concurs, "Thereturntowork is
Neil'sown Goodbye, Columbus, agoodbyeto
the sad valuesand empty livesthat are normal
inAmerica.....That hisrenewal of himself takes
place onthe New year issymbolically appro-
priate.4 Helge Normann Nilsen5 describes
Goodbye Columbussnarrator, Neil Klugman,
asayoung man involved in astruggleto de-
velop and preserveanidentity of hisownamid
different environmentsand conflictingimpul ses
withinhim. Neil loses Brenda, but heavoidsan
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existence on the surface with the wealthy
Patimkinfamily. AsMcDanid accurately points
out, "He does not commit himself to any par-
ticular set of values, dthough heknowswhat he
didikesabout both the Patimkins (upper class)
and hisaunt Gladys (lower class).” 6

Instead of emotional stability, Neil isalways
plagued by thefear of |osing Brendathough he
knowsheisawayscriticizestheir way of life
not comfortablewithther styleof living; though
he haspretended everythingisgoing onfine, his
torment comesto the surfacein the pretext of
buying a Diaphragm, Neil's accusation that
Brendaleftit deliberately, isnot thefirst quarrel

Neil ishaving. Hisinner upheavasonly upraise
inthisway. Hisinner anguish becomes out of
proportionto the circumstance of hislife. This
causesCrigsinhispersondity. Itimparshisfunc-
tioninginvirtudly any areashislife, rdationships,
or externd affairs, but itisnot severeenoughto
incgpacitatehim.

Dabrowski dong with othersbelievethat gifted
individualsonly experiencetheworld from dif-
ferent perspective, with qualitative differences
includingintensities, sengtivities, idedism, per-
ceptiveness, Overexitahilities, asynchrony, com-
plexity, introversion, perfectionism and moral

concerns. He observed that most peoplelive
ther livesinagtateof "primary or primitiveinte-
gration largely guided by biological impulses
("first factor") and/or by uncritical endorsement
and adherenceto social convention ("second
factor"). Hecalled thisinitial integrationLevel |.
Atthislevel thereisnotrueindividual expres-
sonof theautonomoushuman sdif. PhilipRoth's
Neil isat Level I, isintegrated at the environ-
mental or social level (Dabrowski calledthem
averagepeople); Individua expressonat Level

| isinfluenced and constrained by thefirst two
factors. Thefirg factor channel senergy andtal-
entstoward accomplishing salf-serving goa sthat
reflect the lower instinctsand biological ego -
itsprimary focusison surviva and sdf-advance-
ment.

At least now after his reflection in front of
Lamont library, Neil canthink that it wasnot

'loving' that bonded them, but casua lust. Nell,
ahighly intelligent philosophy graduateof Rutgers
University withintellectual Overexitability, ap-
proachesthese questions not from perspective
of one seeking technical information, but asa
philosopher asking about the Good. Itis prob-
ably just the boredom of asummer and the ex-
citement of crossing certain moral boundaries
that get themtogether and oncethat isdonethey
both lapsed back into their own worldswhich
could not bereconciled for any great amount of
time.

Neil cannot committolifeinanenvironment that
hefedswill limit hispersona development and
play too greeat arolein defining hisidentity. He
retained hisJewishnessinstead of forgetting the
valuesof the past hekeepsalivethepossibility
of avitd American Jewish historica Conscious-
ness.

Neil accords to Dabrowski, instead of suc-
cumbing to thenothingnessand despair of exis-
tentialism though previoudy "without locomo-
tion"7, lacking "the energy that Ron theathlete
hasfor competition, and he lacking the gusto
with which Mr. Patimkin attemptsto beat out
the competitionin hisquest for the everlasting
dollar"8, but now achieved the power to sur-
pass his present existence and make avalue
|aden choiceto progresshisessencetothat of a
higher, heisnot carnd or acquisitiveto develop
to the better level, i.e. to transform hisessence
he has his Newark library. Neil Choosesand
sculpts(“shapes') hisnewly chosenessence. Nell
choosesabetter level, anewly chosen essence,
enhanced than hispreviousone. Nell Klugman,
whoisgoverned by thefirst factor and primarily
influenced by heredity, impulsesand social and
environment forces, hasgonethrough primary
integration. Asthislevel ismarked by sdlfish-
nessand egocentrism; seeksonly sdf-fulfillment
aboveall. Thenmovedto Unilevel disintegra-
tion ashe showsalack of inner direction, sub-
missiontotheva uesof thegroup, relativism of
valuesand beliefs, and inthefina scene stand-
ing beforethe Lamont Library above Harvard
Yard dsoredizeshistransformation, he shows
hisambivalenceand ambitendencies.

(Continued on page: 36)
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Abstract

Over the years, Shakespeare's works have evolved into palimpsests. Perhaps no other writer has been
examined, adapted and rewritten as much as Shakespeare. Neil Gaiman’s acclaimed comic series, Sandman, is
riddled with intertextual references to literary works, including those of Shakespeare. The paper seeks to
place Gaiman’sTempest, the final comic in the series, within the framework of postmodern metafiction.
M etafiction exploresthe nuances of the making of fiction, fitting comfortably into the self absorbed movement
called postmodernism. Postmodern metafiction thus becomes the perfect vehicle to study the writer- reader-
text continuum. In using the comic medium to probe, speculate about and re-examine theintricacies of theatre,
Gaiman fallsinwith the postmodern tendency of bridging the gap between high-brow and low-brow literature.
The paper a so examines how the comic complieswith LindaHutcheon’stheories of historiographicmetafiction
and adaptation, making it an interesting take on the Bard'slife, times and work.

Shakespear e, hismind and hiscraft: Gaiman’sTempest as
Postmodern M etafiction

I ntroduction:

"Words and pictures are yin and yang. Mar-
ried, they produce aprogeny moreinteresting
than either parent.” - Dr. Seuss

It wasin the 1980sthat the term graphic novel
began gaining attention among people. Comics
sofar had been confined to an audience of teen-
agersand were considered for themost part as
ajuvenileform of entertainment. Theleap for
comic books came when three books broke
the shacklesof existing comic book normsand
introduced seriousthemesintheir books. Moore
and Gibbon'sWatchmen, Spiegelman'sMaus
and Miller'sBatman: The Dark Knight Returns
wered| publishedin 1986-87, and areconsid-
ered pioneering works of the graphic novel
medium. Neil Gaiman arrived right after thefirst

wave of talent gave theworld anew perspec-
tive about graphic novels. In hisforeword to
Prince of Stories: The Many Worlds of Nell
Gaiman, Terry Prachett comparestheeffect that
Neil Gaiman had ontheworld of graphic novels
toJR.R. Tolkien'sinfluence- "He'd | eft thecom-
icsworld shaken, and it'll never be quite the
same. Theeffect wasakinto that of Tolkienon
thefantasy nove" (xii). Tempest isthe compan-
ion story of A Midsummer Night'sDream and
marksthe end of the Sandman series. The sec-
ond part of the bargai n between M orpheusand
Shakespeare, where Shakespeare hasto write
two playsfor theformer iscompleted with the
Tempest. Thefirst play heproducesisA Mid-
summer Night's Dream, aplay for Morpheus
world, but now Morpheusrequireshimtowrite
Tempest, atdeof "graceful ends. ..about aking
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who drownshisbooksand breaks his staff and
leaves hiskingdom. About amagician who be-
comesaman. About aman who turns hisback
onmagic." (42) Theprocessof writing theplay
turnsout to beajourney of self discovery for
Shakespeare and aprocess of discovery for the
reader aswell, of Shakespeare'smind, and the
wayshiscraft wasinspired by theworld around
him.

Tempest also introducesthe character of Ben
Johnsonto usasboth Shakespeare'scriticand
hisadmirer. While Johnson openly acknowledges
Shakespeare'stendency to draw theinspiration
for hisplaysfrom onesaready written by pre-
decessors and contemporaries alike, he does
not fail to concedethat Shakespeare'stdent and
saysto him-"You areaborn playwright Will.
It'sinyour blood, and inyour bones. | am sure
itwill takethecold of death totug thepenfrom
your hand." (20) Just likethe Dreamintroduced
Will'sson Hamnet, Tempest hasAnneHathaway
and Judithinit, and abit of aflashback sequence
with Susan as well. The dynamics between
Shakespeareand hisfamily arefurther explored
inthe comic. Shakespeareisshown asaman of
theworld, hardly availableto hisfamily and
longedfor by hischildren.

Thestory culminateswith afina meetingwith
Morpheusin hisown castlewherethey specu-
late on Will'slife had he not been aplaywright.
Thehardfactsof redity Snk inasthepossbility
of ahappy and prosperousfamily islaid before
Will. However, theend point isthat Will hasno
regretsabout histime spent awvay fromthefam-
ily, for every experiencehasinspired himinsome
way or the other, he hastruly believed that all
theworldisastage.

M etafiction and Postmoder nism

Simply put, metafictionisfiction about fiction.
AbramsinhisGlossary callsit"anoverdl term
for thegrowing classof novelswhich depart from
realism and foreground therole of the author
andreader ininventing and receiving thefiction”
(196), attributing its popul arity to theoristssuch
as Robert Scholes. Metafiction servesasthe
central plank in any discussion about

postmodern literature. Theterm was coined by
William Gassin his 1970 essay Philosophy and
the Form of Fiction and refersto thefact that
thenovelist'sbusinessisno longer to render the
world, but to make one from language.
Metafiction showsthat thework of fictionisno
longer only mimetic, but congtructive. Itisoften
seen asan dternateterm forsurfiction, aterm
proposed by Federmanfor fiction that triesto
explorethelimitsof fiction, and according to
TimWoodsin Beginning Postmodernism, ex-
ploresthefictionality of redlity (70). Thelowest
common denominator of metafictionistosmul-
taneoudly create apiece of fiction and to make
astatement about the creation of that fiction.

Ihab Hassan's Dismemberment of Orpheus
(1971), one of the first maor studies of
postmodernist literature argues that
postmodernism rgjectsthe commitment toreal -
ismbehind modernist experimentationinfavour
of literature of ludic self reference. Hutcheon,
whose theory will be applied to the study of
Gaman'sTempest, writessmilarly of "narcisss-
ticnarrative", aself consciousattitudetoward
literary structureand writing that often serveas
the central theme of thework itself. Castlein
TheL.iterary Theory Handbook agreeswithwhat
many literary theorists have argued that the
"postmodern literary text isnot interested inthe
worldat al" (41) and itsmain concernsappear
to represent its own operations.One such case
inpointisthat of Gaiman'sTempest which rep-
resentssevera, though not al, chief character-
isticsof ametafictional work. Thesecharacter-
igticsincludethe story being about awriter com-
posing apiece of fiction, the story containing
another story withinitself, addressing the spe-
cific conventionsof story, such astitle, charac-
ter conventions, paragraphing or plotsetc.

Hutcheon'stheory and Tempest

Tempest isan examination of both Shakespeare
theman, and hiscraft. A postmodern study of it
asawork of metafictionisin order to explore
how efficiently it talksabout both these aspects
of Shakespeare. For Linda Hutcheon,
postmodernfictionisinterrogative andinstruc-
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tiverather than areactionary cultural produc-
tion. She concedesto theideol ogicd limitations
that it has and chooses to call it " Janus two-
faced" with regard to the dominant culture. De-
scribing it as "historiographicmetafiction'
Hutcheon describes postmodern fiction as a
modewhich conscioudy problematizesthemak-
ing of fiction and history. It revealsthe past as
always ideologically and discursively con-
structed. TimWoodsexplainsHutcheon'sviews
further in Beginning Posmodernismwhenhesays
that it isdirected "both inward and outward,
concerned bothwith itsstatus asfiction, narra-
tive or language, and also grounded in some
verifiablehistorical reality” (69-70) Based on
Hutcheon'stheory of M etafiction, Tempest canbe
andyzed asawork with somehistoricavéritéin
it, and asasdlf reflexive pieceof fiction.

Historical Truthsand Fictional Reality

Tempest exploressevera historicd truthsinit,
andthey includeboth areflectionupontheEliza-
bethan timesand upon Shakespeare's personal
life. Asthe comic begins, Shakespearevisitsan
innfor adrink. Heisgreeted by the sight of two
men gossi ping over hisentry-

-Ahhit'sthe plague crow.
-Plague-crow?Andfor why isit aplaguecrow?

-The causeof plagueissin. Thecauseof sinis
plays. Thusplayscauseplagues. Ergothosewho
causeplays... well, they aretheveriest plague
crows. (8)

Despitetherapid growth of theatrein the six-
teenth century, there also existed anegative at-
titudetoward playersand playhousesduetothe
influence of the Church. It wasan ungodly act
to participatewith playsand players. Thisthought
isreflected intheattitude of themenintheinn
when Shakespeare stops by for adrink.

Among other verifiabletruthsin Tempestisthe
relationship Shakespeare had with hisfamily,
especidly with hiswifeAnneHathaway. During
alongwalk that hetakeswith Ben Johnson, the
latter askshim, after some hesitation if every-
thingisaright between Shakespeareand hiswife,

Shakespeareanswers, "Weremaincivil. And|
deep onmy bed, inmy room, and shedeepsin
her room, in hers." (15). The conversation con-
tinuesto dwell on Shakespeare and hiswomen
asseenin hissonnets. Shakespearerefusesto
acknowledgethat the dark lady of hissonnets
was a shrew, and much later, accepts to
Morpheus, "Whatever happenedtomeinlife,
happened asawriter of plays. I'dfal inlove, or
fall inlust. And at the height of my passion, |
wouldthink, "sothisishowitfeds" andtieit up
inpretty words... My heart was broken by my
dark lady and | weptin mroom, done; but while
| wept, somewhereinsidel smiled” (34).

The reader speculates over the truth in these
lines, for thereisnot much evidence to show
what Shakespearered |y thought about hisown
adultery. Thought the sonnets addressed tothe
dark lady giveusproof enoughthat Shakespeare
did havean affair, whether hetreated the expe-
rienceasmereimpetusfor hiswritingisques-
tionable and |eadsinto adiscussion about the
processof writingitsdf. If anything, it reinforces
our belief inWoods conception of metafiction
asrevedingthe"fictiondity of redity" (70).

Judith'sconversationswith Shakespearearevery
reminiscent of Hamnet from Dream. Onerecdls
Hamnet talking about Shakespeare'slong ab-
sence from home and how he had no time to
invest inthefather-son relationship. Judith con-
tinuesinasimilar vein when shesays”| would
have giventheworldto haveyou here, when|
truly wasalittlegirl." Thesereminiscencesby
both hischildren on part of their mother aswell
(who "wept themost™ (18)) becomeamoatif of
Shakepeare asan alienated hero with muchto
sacrificefor hisdreamto cometrue.

ThePostmodern Hero

Ihab Hassan in hisbook " Paracriticisms. Seven
Speculationsof the Times' listsfivefeaturesof
what he callsthe 'new hero' of the American
novel of thelate 20th century. Thefesturescarry
forward some conditions of the modern age,
including theexistentiaist outlook of man. Niall
Lucy, inher book Postmodern Literary Theory
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suggeststhat they are universal and can be ap-
pliedtomost literary protagonistsin postmodern
fiction. These features of the hero, as para-
phrased by Lucy arethefollowing: the hero's
acceptancethat

1. Human actionsareruled by chanceand ab
surdity.

2. Thereareno normsof mora conduct.
3. Alienationistheconditionof humanlife.

4. Human motivesare characterized by ‘irony
and contradiction’.

5.Human knowledgeislimitedand rdative. (83)

Gaiman's Shakespearefitsall thesefeaturesto
thehilt. Hisactions, at least themost recent, those
of writing thetwo playsare commissioned by
Morpheus, a character from another realm
whom he only meetsby chance. Similarly, his
knowledgeisonly relativeto the happenings
around him. He concedes to pinching his
storylinesfrom what he hearsand what he has
read, and asfar asthe comic goes, does noth-
ingto verify thetruth of these hearsay snipsof
conversation. Thushuman knowledge becomes
limited, and governed by what happensin one's
personal universe.

Thereisno evidenceto show that Shakespeare
wasaoneorisolatedinred life. However snce
the sonnets have been taken as proof enough
for hisfriendshipwiththe"YoungMan" and his
affairwith"TheDark lady”, therest of hiswrit-
ing may be considered to beareflection of his
own feelingsaswell. Themany tragic charac-
tersthat have sprung alivefrom Shakespeare's
quill giveusaninkling of hisempathy and com-
plete understanding of thetragic sense. Oneonly
has to look at plays like Hamlet and Lear to
know that Shakespeare had adeepinsight into
theworkingsof themind of alonely and dien-
ated manwho at hisbest, till felt Kafkaesque.
Thesecharactersoftendelvedintoaninner dis-
coursethat becametheir dialogue with them-
selvesor, because of thetechnique of thethe-
atre, with an unknown audiencethat seemed to
sharether tragic state.

Thisunknown audienceisironically knownin
Tempest, and is none other than Morpheus.
Morpheusisavery isolated being asreflected
in hisdialoguestowardsthe end of the comic-
"l amthe princeof stories, Will, but | haveno
soriesof my own, nor shdl | ever” (36) Gaiman
indulgesin some seriousdoubling of characters
here, drawing parallels between Morpheusand
Shakespeare, but a so between Morpheusand
himsdf.

TheCreation of Fiction

Apart from the insight one gets into what
Shakespeare'slife must have been like, Tem-
pest isimportant becauseit givesthereader an
ingghtintothemechanismof creatingfictionand
theroleof theauthor and hismusein the cre-
ation process. The second part of
Hutcheon'sfavourite phrase, historiographicmet
afiction, where the making of fiction is
problematized isgiventhelion'sshareof atten-
tionin Tempest.

Intheshort sory collection Lost inthe Funhouse
(1960), considered to be an exemplary piece
of metafictional work by James Barth, the au-
thor bringsforth the question of whether the sl
can or cannot be separated from the piece of
writing, aswdl aswith notionsof authoria con-
trol over thetext. Thisquestion of the presence
of the salf hasbeen widely debated by theorists
of postmodern literature. Roland Barthes, for
example, strongly commentson the complete
absenceof theauthor fromthestory in hisessay
Death of an Author. In her book Practicing
Postmodernism Reading Modernism, Patricia
Waugh takesforward thisdiscussionand calls
metafiction"abasctensonindl novelsbetween
theilluson of sdlf- sufficiency andtheunvelling
of thatilluson."(71)

Tempest explorestherelationship between the
author and hiscraft, the author and the muse,
and the muse and thework and debates about
whoseroleisdominant and who should begiven
duefor thefinal output of theart. Waugh's"illu-
sion” isclearly seen as Shakespeareisat odds
with himsalf ingiving credit to himsdif, histools
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or hiswords, and hissources. However, there
isnofina unveiling and thequestionisleft hang-
ingfor thereadersto cometo their own conclu-
son.

Theearly part of thebook concentrates on how
much ingpiration one needsto start working and
impart an element of redlity tothework. Thisis
seen in the talk Ben Johnson has with
Shakespeare, where he extolsthe meritsof go-
ing through different walksof lifeto beableto
truly understand life. It has already been men-
tioned the Ben Johnson did not shy away from
criticizing Shakespeare; hetakesadig at the
latter's tendency to borrow plots and how
Johnson'sexperiencehel ped himstay "origind"'-

Inmy time, I'vebeen asoldier, ascholar, apau-
per, aduelist, an actor, atranslator and a spy.
I'vekilledamaninaduel. I'vethricebeenim-
prisoned. Risking my life for my religion, |
proudly take communion from the Church of
Rome, God ook you. I'velived lifeto thefull.
What've you done Will ?A littletanning, held
horses, alittleacting, alittlewriting. (..) But |
have met all sortsof people... from thelowest
to themost high. Thus| understand them. (13)

Shakespeare however appears undeterred by
Johnson's monologue. Hisopinionisthat the
understanding of people comesfrom an under-
standing of oneself. He comparesawriter toa
carpenter, during aconversation with aclergy
man, who reliesnot on inspiration but hisown
tools to work to support this opinion of his.
However, Shakespeareisnot fully convinced
about his statement and Gaiman makes use of
the comic medium to reflect upon the battlein
Shakespeare'smind about who getsdue credit
for hiswork- hismuse (Morpheus) or hiscraft.

Shakespeare concedesduring hisconversation
with Morpheusthat the people he hasbeenwith
haveindeedinspired him. Hegivescreditto his
heartbreaksaswell, for only then could hetake
histearsto "the stage of the Globe, and make
the pit cry tears of its own. (34) The moment
sarvesasapartia unveling of theilluson of salf
sufficiency for Shakespeare, when herealizes
that it isn't just thetool sthat help the carpenter,

itisalsotheinspirationtowork.

Thequestion of theexistence of thesdlf inwrit-
ing isdwelt uponinthelast few pages of the
comic. Tempest has been anaysed by scoresof
Shakespearean scholarsto have been found at
least partidly autobiographica, and Gaman en-
dorsesthat view. Gaiman's Shakespeare says,

| would beafool if | deniedit. | am Prosper,
certainly, and | trust | shal. Butl anasoArid -
A flaming, firing spirit, cracklinglikelightningin
thesky. And1 amdull Caliban. | amdark Anto-
nio, brooding and planning, and old Gonzalo,
counsdlingsilly wisdom. Andl amTrinculo, the
jester, and Stephano the butler, for they are
clownsandfools, and |l anasoaclownand a
fool, and on occasion, drunkards(...) Thereis
someof meinit, someof Judith. Things| saw,
things| thought. | stole aspeech from one of
Montaigne's Essays. And closed with an un-
equivocally cheap and happy ending. (29-30,
34)

Theentry of Morpheushereisaso aninterest-
ing narrative devicewhich addsto the apped of
the comic asapiece of metafiction. According
to Abbott's The Cambridge Introduction to
Narrdive, thisdeviceiscdled Metdepss, which
is

A violation of narrativelevels, usudly inwhich
thediregesisor storyworldisinvaded by anen-
tity or entitiesfrom another narrativeleve or even
from outsidethe narrative altogether eg.when
an extradiegetic narrator enterstheaction, or a
"gpectator” legps on stage and becomes part of
the action, or the "author" appears and starts
quarreling with oneof the characters. (237)

Thetechniquewasaready usedinthe Dream
andisused here again with the sudden appear-
anceof Morpheus. Itisherethat thingsbecome
moreinteresting. Intheorigind Tempest, though
Prosperoisthemagician, well learnedin books
of hisart and al powerful, all hisassignments
arecarried out by Aridl, thespirit. Ariel dsoin-
spireshimtobeforgiving. ItisfromArid'sac-
tionsthat Prospero'sactionsstem. Gaiman clev-
erly mirrorsthe charactersof Ariel and Prospero
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with those of Morpheus and Shakespeare.
Though Shakespeare does not wield asmuch
power over Morpheus as Prospero does over
the spirit, Morpheus depends on Shakespeare
towritehimthetwo playsso hecanfed whole
andfinally clamastory for himself. Inversdly,
M orpheus may also be seen as Prospero and
Shakespeare, Aridl. Itisontheformer'shidding
that Shakespearewritesthetwo plays. Prospero
givesup magic after hefreesAriel. Similarly
Shakespeare putsdown hispen once Morpheus
biddingisdone. Thisreflectsonthereal time
rel ationship between the muse and the writer.
Therdationshipissymbiotic. Themuserequires
avoiceto be heard; the author- amusewhose
story hecancarry.

In keeping with the ruminations about whether
Morpheusrepresentstheauthor himself, agpec-
tator observing Shakespeare, Ariel from the
origina Tempest or smply the character from
themain plotline of Sandmanwhichisisolated
from the Shakespeare comics, Morpheus be-
comesthe extradiegetic character who throws
light onthe salf reflexivity seenintheplay.

Theview on Shakespeare's'inspiration' for his
playsalso givesaninteresting view on the epi-
logueto The Tempest, which Gaiman also has
Shakespeare write after Dream hasended his
bargain with him: "Now my charms are all
o'erthrown, andwhat strength | havesmineown,
whichismogt faint" (Epilogue 1-3). Thisingtance
of intertextudity lendsthe essence of metafiction
aswell tothenarrative. Thelinesused areno
co-incidence, for Tempest isboth Shakespeare's
last solo venture and Gaiman'slast comicinthe
Sandman series. Thereader isleft musing if
Gaiman is Shakespeare, Prosepero or
Morpheus- or aculmination of thethree. Tem-
pest succeedsinraising twoimportant questions
about the making of fiction- Who may claim

credit for acts performed-isit theonewho in-
spires or the one who acts upon thisinspira-
tion?How muchinspiration doestheactor need
to start working?Both of thesearepartiadly an-
swered; the postmodern debate on the ques-
tion of authorship still continues.

Theplay with doubling and mirroring of
the characterswith theaid of techniqueslike
intertextudity and metafiction only reinforcethe
viewsof thepostmodern critic Jean Lyotard, who
believed postmodernism to belessaperiod of
timeand more" aset of strategies' undertaken
by artiststoinfuseanew sense of the sublime.
Gaiman cannot solve the question of
Shakespeare's authorship, and when one can-
not bust the myth, thereisno harmin playing
withit.
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Abstract

Even though the Arabs and the Jews are considered to be two hostile communities, one could find them
living in friendship and compassion in the novel The Haj by Leon Uris. But this comradeship lastsonly for a
few decades asthe need for a separate Jewish state worsens the world Arab sentiment against the Jews. Leon
Uris narrates the creation of the state of Israel and its separation from the Arab Palestine from the point of
view of an Arab Muktar, Haj Ibrahim who befriends the Jew Gideon Asch. Their friendship and the co-
operation in the midst of the increasing turmoil of Arab-Israeli conflicts and the disruption of the smooth
relationship due to internal as well as external politics become the main scope of the novel. This paper
analyses the hospitality as well as hostility of the two communities in the name of their races from a neutral
angle. It finds out that even if people are unconcerned about the external racial politics, they are force to
indulge. Hence race and communalism becomes an unavoidable facet of life. The study proposesto arrive at
aconclusion that includesthe current politics and theintol erance by analyzing i ssues of assimilation, alienation

and the idea of a home and homel essness.
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Although the Jawswere considered to be the
worst race of theworld by al other races, they
remain asthe selected |ot of Lord, the people
of God'sPromised Land. Theagelong forbear-
ance and tolerance endured by the Jews could
be highlighted asevidencefor the accomplish-
ment of the Logos of Holy Bible. About two
thousand years ago, the Jews had been scat-
tered in amost al the parts of the world and
their consequent journey as Diasporasignifies
their vigor inaccomplishing thegod of creating
their own land- I srael and also constructing a
Holy shrine at Jerusalem, of which they have
attained thefirst. Thislongjourney provesto
be asuccess only because of their endurance
and blind submissionto their cultureand tradi-
tion. In spiteof al the hardshipsthey suffered
under many rulerslikeHitler, they followed their

cultureand bdief which madethemtherivasof
others.

Ontheother hand theArabsarefollowing their
religion and customsthat has been writtenin
Quranandtheir submissiontoitisnot only blind
but rather violent. They follow their teachings
vigoroudy without thinking of theaftermath. They
arecdled as'ldam’ whichinArabic means'sub-
mission' totheAllah'swill andtoHislaw. Idam
isadtrictly monotheisticreligion that keepsAl-
lahinthecentre, whichisunquestionable, om-
nipotent and immortal. Idamisthat God'sfinal
word.Muhammad is God's Prophet, not to be
worshiped but to be respected. Muhammad's
through hislife and actions showed the believ-
ershow an Islam should be. TheArab concept
of revengehasastrong religiousbackup through
the passages of Quran that advocate"an eyefor
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aneye, atoothfor atooth”.

Leon Uris, the Jewish American novelist, ex-
perimentswith thesetwo entirely different cul-
turesin hismost controversial novel TheHg).
TheHg (1984) tellsthetaleof aPdestinianArab
family thet livesinthemidst of thehistoricevents
of the 1920s-1950s. It revolvesaround thedo-
mestic and local affairsof theArab village of
Tabah in the Ayalon Valley, aformer British
mandate on the way to Jerusalem from Jaffa,
very crucia andvita inthat case. Thelivesof
theArabsthereisaffected and influenced by
theproximity of the Jewish settlement, Shemesh
and theleadersof both theclans, Hgj Ibrahim
and Gideon A sch shareacomradeship. When
thenovel begins, Urisportraysthewarmrela
tionship between thetwo communitiesand the
way they share land, water and even knowl-
edge. But asthe story progressestheinnocence
islost and thetwo communities stand in oppo-
sitionduetothecrucia historical mishaps. The
extensgvepressureof their Arableadersandfed -
ing of the humiliation of being refugeesmake
themtheenemiesof the Jews. Theshrewd lead-
ersconvincethem that the Jewsarethereason
for their hardships.

The Haj refersto the pilgrimageto Meccaby
theable-bodied Mudim. Asthetitleremindsthe
story representsthe both the physical and psy-
chological journey undertaken by Hgj 1brahim
and hisfamily from their hometo therefugee
camps near Jericho. Thetraumathey experi-
enceinside and outside ends up by them wit-
nessing theerosion of their valuesand tradition.

Urisbeginsthenove by emphasizingtheculture
and tradition of the Arabs. He portrays their
notion of giving respect to peoplewho go for
theHg, humiliation to amanwithout asonand
asothepracticeof assigning dutiesto children
onthebasisof their age. Traditional lifeisal-
tered permanently with the establishment of a
Jewish settlement nearby onland sold to Jewish
farmersby Effendi FawziKabir, arich Paestin-
ianlandlord. UrismockstheArabsontheir af-
fectation of proudly proclaiming thevictory of
their bravewarrior ancestors. I brahim'stoler-

anceof and even friendship with Jewsdoesnot
fitinwith the general mood during the 1930s
and 1940s. The Grand Mufti of Jerusalem
Mohammad Amin a-Husseini callsfor hatred
towardsthe Jewsthrough hisfiery speeches.
Their school classroomsareinfused with dis-
gust against the Jews.

Asaresponseto the criticisms he faced after
the publication of hisJewish novel Exodusas
anti-Arab, here Urisnarratesthe story fromthe
point of view of anArab youngster, Ishmadl, son
of Ibrahim. Yet thefact-Uris Jewish favour- re-
mainsunaltered where one could find underly-
ing sarcasm and mockery towardstheArabs.
As the novel progresses the scene becomes
worst whereintheArab leadership allied with
Hitler callsfor vengeance on the Jewsfor they
considered the Jewsthereasonfor all themis-
hapsthey suffered. All thetreetiesbetweenthem
remainwithdrawn againgt the background of the
United Nations General Assembly passage of
the United Nations Partition Plan for Palestine
(United Nations Genera Assembly Resolution
181) on 29 November 1947. Thehistoric stance
leads to the evacuation of the village by Haj
Ibrahim and his people, being chased by his
enemy Al-Qawugji'sArab troopsandtherival
Jewish forces, Haganah and Irgun, later saved
by GideonAsch, hisJewishdly who hepsthem
escapeto Tulkarmin SamariaontheWest Bank,
yet thewomen were being raped by Qawugji's
men. Later they livein cave, desert, and refugee
camps. The proposal for negotiation with the
new Stateof | srael for thereturn of Palestinians
to their homesbylbrahim and thelike-minded
peoplefalsand consequently hiselder son Jamil
ismurdered. Later hehimsalf murdershisdaugh-
ter Nadaand diesof heart attack when hecomes
to know of thegang rapeof hisfamily'swomen
narrated bylshmad. Thenovel endswiththein-
sanelshmad who contemplateshisdiseasedss
ter.

Thenove talksabout theArab-Israel conflict,
whichispurely racia and geographica. When
the Jewish dream of an independent stateisac-
complished, theArab'sterritory isbeing ques-
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tioned and many of the Palestiniansremain as
refugees. When the Jewish dream for ashrine
at Jerusalemisonthemove, theArab Temple
of Omar isunder menace. Evenif they could
arriveat an agreement of nelghborhood despite
thedifferences,, thefact isthat people around
the world would never let that happen. That
becomesevident throughthisnove.

Urisreved sthe differences between two cul-
turesby placing theminthe samestuationsand
showing thewaysthey behave. Themindset of
theArabstowardsthe Jewsisclear wheninthe
villagersheaded by Ibrahim undertaking an at-
tack on the Jewish kibbutz only to receive hu-
miliation. Thisset back createsno differencein
the pompous nature of the Arab asthey pro-
clamtheir victory proudly contrary tothetruth.
Also they look at the neighbouring Jewswith
suspect even when receiving aidsand favours
fromthem. Urisintentiondly or not, portraysthe
Jewsas much civilized, cosmopolitan, disci-
plined and cultured in contrast to the Arabs
whom he pictures as savage, uncouth, and of
following araw, desert culture of hatred, ven-
geanceand sexual violence. Thisdifferenceis
evident throughout the charactersin the novel
whereinone could find only bad Arab charac-
ters, and good heroic Jewish characters. Even
the Protagonist Ibrahim remains partialy good,
but provesto be savage by murdering hisown
daughter to keep therespect of hisfamily.

Thewater treaty that remainsasamajor clause
between the two villages could betaken asa
good example to show their attitudes. Even
whentheoutsdeworldisfueled withArab-1s-
radli riots, thevalley seemsto be unaffected and
when Gideon mentionsthis|brahim responds
by condemning that they do not have achoice
astheir water iscontrolled by the Jews. When
Gideon asksif thestuationisreversewhereinif
theArabsare controlling water what might be
happening, Ibrahim’'sreply opensto afact of
theArab mindset whichispurely based on ha-
tred towardsthe Jews:

You see Gideonthat iswhy you arefooling your-
selves. You don't know how to deal with us.

For years, decades, wemay seemto beat peace
with you, but awaysin the back of our minds
wekeep up the hope of vengeance. No dispute
isever redly settledin our world. The Jawsgive
usspecia reasonto continuewarring... Thereis
aclausein our water agreement wedid not ask
for. It saysthe agreement can beterminated only
if it were proved that someonefrom Tabah com-
mitted acrimeagainst you. That provesyou are
weak and that will beyour downfall. You are
crazy to extend usamercy that you will never
receiveinreturn. (TheHgj, 55)

Thisexpressionisrelevantinour ownday. Is-
rael provided food and dectricity to Gaza, while
Hamas-led Gazaused theland vacated by Is-
rael in 2005, to firerocketsto southern Isradl.
Also Hamas kidnapped an Israeli soldier,
GiladShdit, and has, for severd years, hedldhim
and denied theRed Crossfromvisitinghim. If
the situation wasreversed, theArabs of Gaza
would murder outright any and al the Jawsthey
would have encountered. Furthermore, they
would not have provided food or el ectricity to
be supplied to the Jews.

This statement showsthe difference between
their attitudes. Ibrahim’'swords show that if the
situation werereversed, theArabswould shut
off thewater to thekibbutz, to let the Jewsdie
of thirst. When theArab hospitality isshown,
soon onecould expect hodtility towardsthe Jews
whichisinborninthem.Differencesarethere
amongArab statesinrelationtowhat their rela-
tionshiptolsragl should bebut it should benoted
that the majority of the people of these states
havehardfedingsagaing Israel

Home seemsto beaproblem for both the com-
munities. Their struggleistowardsbuilding up
an independent and peaceful home, without
sharing any hateful boundaries. Whenthat dream
isattained by onecommunity, theother will end
upinhomedesssate. Hencetheseideasof home
and homel essnessremain problematic for both
theArabsand the Jews. Problems of assimila-
tionand dienationisaso causngadilemmafor
them as Diaspora, Jewswere struggling with
gtuationsof dienationandisolation. Their iden-
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tity was questioned and they were forced to
assimilatethe cultures of their surrogate coun-
tries. TheArabswere a so gone through such
stagesand discrimination and subjugationinthe
nameof racemight beareasonfor their cultural
savagery. Inthemidst of these entire physical
and psychologica traumeas, both Arabsand Jews
aremoving towardstheir dream; and when one
attainsdefinitely theother will lose. After aclear
understanding of thetwo historiesand alsothe
story line of Uris novel, anybody could
sympathisewith both the people.

One could always specul ate the news
related to the Arab-Jewishissues asit becomes
apart of the current politics. Whenever aprob-
lem arises, related to these two communities
countriestake sidesand theissuesbecomein-
ternational and more sensationd. Most recently,
the United Nation'santi-lsragl resolutionisre-
fused to have vetoed by Barack Obamainthe
Security Council. The 15-member Security
Council voted 14-0 on the proposed measure
on Friday, December 23, 2016, showing awith-
drawal of the USpolicy inthe past supporting
Israel. The new resolution demands Israel to
ceased thesettlement activitiesimmediately in
theoccupied Palestinianterritory, including East
Jerusalem. Thisincident showstheagelong sup-
port of theUSfor Israel iswithdrawn and one
could look forward to Donad Trump, thenewly
elected US President, for further favoring to-
wards|sragl.

Recent politicsalong with thelong history car-

riesforward thefuture of thetwo countries- Is-
ragl and Palestine. Their never endingrivary and
conflictfindsitsrootinraceandreligion. This
drugglefor landinthenameof community seems
to bethemost crucial onein comparisonwith
other smilar issues. Leon Urisattempts proved
to beonly partially successful ashe showshis
Jawishfavour at times Alsothehigtorical backup
isnot much strong ashewandersand findshim-
sdf logtincharacter building and long narrative
passages. Even though thenovel TheHgj re-
mains prejudiced, any reader could find out
tracesof culture, mannersand behavior of both
thecommunities. Thefact that their conflictsre-
lated toraceandreligionistooold andisstill on
the move. As areader and an onlooker one
could only watch out and specul ate thingsthat
aregoing on. Thispaper concludeson ahope-
ful notewhereit anticipatesapeaceful ending
for thisageold crissand an ultimatesolutionfor
both the sideswithout compromising theother.
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Introduction

We are at the threshold of changesin our ap-
proach to education astheideaof congtructivism
isserved asthebasis. A distinguishing feature of
thisapproachisthat it constructsknowledgein
anatura manner through learning activitiesbased
on acquired knowledge and conceptual back-
ground of thelearner. Many researcherspoint
out the poor level of language acquisition and
communicative skill among the studentsof pri-
mary classes. Itisfound that theteachersgive
more importance to complete the portion in
stipulated timeto satisfy the department and
moreover theparents. Inthisstuation, thelearn-
ersare not motivated properly and they show
inhibition to communicate in English. Soitis
very essential that teachers should createthe
Situation and ensurethe participation of al stu-
dentsin classroomactivities. Inaddition, learn-
ersareto be motivated properly and their spe-
cia skillsand tdentsareto beidentified by the
teacher. Thispaper islimited totherelevance of
theten-minuteactivity , Reporting, for primary
school studentsin native context.

Memory and knowledge

TheDictionary says: If you know alanguage,
you havelearned it and can speak it. And de-
finesMemory istheability toretain and recall
information, ideas, images and thoughts. But
memorising isnot done by anyonewhilelearn-
ing alanguage. It may havedonein later child-

hood whiledeve oping earlier knowledgeof lan-
guage. A languagewaslearned in practical use
of whatever is blein concretesituations.

Fuster's statement that memory is made up of
many piecesof knowledgenamed mental cognits
andtheir biological correspondence consisting
of neural networks. These memory networks
operatedynamically and generate at appropri-
atemoments. Each cognit activity supported by
other cognit's cognitive networks. Fuster'sprin-
cipleisjustified by stating that knowledgeisthe
power of dynamic memory and structured dy-
namic network power isknowledge.

I nfluenceof mativation

Thereareanumber of languagelearner motiva
tion model swith relation to second language
acquisitioninaclassroom setting. Thedifferent
perspectiveson second language motivation can
bedivided into threedistinct phases asthe so-
cid psychologica period, the cognitivestuated
period and the process oriented period. The
socid psychologica perspectiveson second lan-
guagelearning motivation emphasizetheroleof
theindividualssocia context and socid interac-
tions.

The Cognitive perspectivesfocuson how the
learner'smental processinfluencetheir motiva:
tion. During thelate 1980sand 1990s, the cog-
nitiverevolution takesplacein psychology and
it leadsthelanguagelearning motivationfield
towards cognitivemodels. Cognitive psycholo-
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gists argued that how one thinks about one's
abilities, posshilities, potentids, limitationsand
past performanceshasmajor influenceson mo-
tivation.

Noelsand colleaguesexplored self-determina-
tion theory inthelanguagelearning context and
deve opedthelanguagelearning orientation scde
which categorisesaperson'smotivational ori-
entation aseither intringc, extringcor anctivated
based on the continuum of salf determination. It
wasfound that in thelanguagelearning class-
room, whichthelearnersfeel non-controlling,
promoted intring ¢ and self-determined orienta-
tion of motivationin students.

Attribution theory contendsthat the casud rea-
sonswhich are attributed to the past successor
faillureplaysacritical rolein motivationandin
future endeavoursin that area. Process model
of second languagelearningismarked by three
distinct chronologica steps; pre-actiond stage,
Actiona stageand post actional stage.

Pre actiona stage is associated with setting
godss, formingintentionsand launching actions
and attitude towards second language speaking
community. Theactionad stageincludessugtain-
ing one'sleve of motivation throughout thelan-
guage-learning process. Post actiond stage, the
magjor motivationa influencesarethelearner's
stylesof attribution and biases, self concept be-
liefsand received feedback during the second
languagelearning process.

Need of Triggers

Triggers are the actions or eventsthat play a
rolein prompting particular behaviour. Triggers
can beused ddiberately by teacherstodicitthe
expected student behaviour. For example, if a
teacher wantsstudentsto listen, he/shewill gen-
eraly cdl for their attention (sometimesusinga
signal) and wait for them to be quiet thereby
triggering the derived attentive behaviour.

Sometimes actionsor eventsin the classroom
may beatrigger for the studentswith learning
difficultiesto exhibit challenging behaviour ,
which could reved that they arestruggling. The
challenging behaviour will depend ontheindi-

vidual student , the environment or setting in
whichtheaction takesplace. Thecrucial ele-
ment in second language classroom isidentify-
ing the suitabletriggersfor the students. When
any triggersareidentified aschdlenging, teech-
ersshould avoid these and start to develop and
useother triggersto elicit positive behaviour.
Positive student behavioursare effectively de-
vel oped and supported through rel ationship-
based whole-school and classroom practices.
Schoolshavetheahility to definetheir own set
of behavioura expectationsasthereisno com-
mon set of behavioursthat can beuniversally
regarded aschallenging.

NatureRelated Hobbies of Kids
According to Family Activities Expert
Dr.BravadaGarett-Akinsanya ,kids love the
ideathat they are positively impacting the natu-
ra world. They havethehobbiesof making bird-
feedersand bird houses. They are not averse
to getting muddy and seeing sproutsfrom seeds
isapure magic. Kidsshow interest ininsects
and they loveto recognise patternsin nature.
Our solar systemwill always be fashionable
bedroom accessories. With thedigital revolu-
tion, videography andphotography areeasier
than ever to master. Traditional sampandcoin
collection are still favouritewith young kids.
They havefunand enthusiasmin sharing these
collections.

Theseinterestsmay changeover time, but even
temporary,oneshaveasignificantimpact ona
child'sdevelopment. Teacherscanidentify how
thechild preferstolearn and think andwhat spe-
cid illsor tdentshe'shemight haveby usingthe
theory of MultipleIntelligence of the Psycholo-
gist Howard Gardner.

Present Scenario

Thecurriculum providesactivity oriented lan-
guagelearning onthebassof congructivism. It
isfound that the activitiesare designed by the
curriculum committee. Butit providesfreedom
to teachersfor themodification of theactivities
tothelevd of their learners. Unfortunately itis
not happened. Thelearnerswill not get enough
chancesto expressthe r fedingsand experiences
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intheir classroom.

Most of the Primary School students possess
hugetreasure of matchbox |abel s, cartoon tick-
ers, tattoos and marbles. They never get a
chanceto show off thesetreasures. Neither they
get achancetosharetheir persond fedingssuch
astheinjury of their pet bird/animal or any jo-
via incident at their own home. Soitwill bea
great motivationd trigger if they aredlotted ten
minuteseveryday ether a thebeginning,middle
or at theend of theclassfor reporting their ex-
periences, preferably animmediate past : that
means what happened to them between last
evening and that morning.

Concluson

Thereisagreater need at present to develop
communicativeskill among primary school stu-
dentsand it istheduty of teachersto givethem
enough exposure and confidenceto speak. So
the classroom activitiesshould berdated totheir
livesand thelearnersshould havetheprovision
what they spesak intheclass.

Itisclear that theten-minute activity, REPORT-
ING personal experiencesand feelings, helps
the studentsto devel op listening and speaking

skills. The studentswill be highly motivated if
any external factorsare set by theteacher.

Howard Gardener theory of MultiplelIntelli-
gencehd pstheteacherstoidentify how thechild
preferstolearn and what specid skills/talents
hemight have. Then theteacher can dothead-
gptation and designtheactivitiessuitablefor the
childrenwith specia needs.

The studentswill get chancesto hear other's
experiencesand feelingsand to develop empa:
thy .itisthe chanceto know othersand many
mora valuesare sprouted intheir heart without
any externd factors.

Positive behaviourswill be devel oped among
the students when they are provided enough
chancesto exposuretheir feelingsand experi-
encesto agroup of students. It isan opportu-
nity that they feel they arelistened by others. So
thisactivity isamotivationd trigger which pro-
motes positive behaviour and prevents
behaviourd issues.

It isimportant that REPORTING makes the
classroom activeand enthusiasticand it will be
astrong stepping stoneto theworld of commu-
nication.

Guidance& Assistancein Organizing Wor kshops& Conferences

ELTIF offersguidance and helpin organizing workshops and conferences. Those Departments
of Englishin collegeswhich plan such academic eventsmay please contact us. Pandl of re-
source persons (both inland and abroad) competent in each branch of Languageand Literature
will besuggested. Help will be provided in publishing the selected papers, aswell. Please
contact: englangforum2010@gmail.com
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Abstract

Audiobook isone of the technological toolsthat can be utilised for the teaching-learning of English language
skills. Of thefour macro-skills of the language, listening isseldom taught sinceit isthe most taken-for-granted
skill. Since the 21st century youths are tech-savvy and tech-maniacs, gadgets can sustain learners motiva-
tion. Motivation and concentration are socio-psychological issues that teachers of English confront in every
other English class. Audiobooks can be exploited for the purpose of enhancing listening skills. Instead of
traditional lecture method, audiobooks can be used as a means to enhance afew micro-skills of listening.
Keywords: Listening Skill, Audiobook, Second Languagelearning, Concentration

Background of thestudy

Listening skill isthemost common activity that
need not betaught inthe classroom. Theim-
portance of listening extendsfar beyond aca-
demicsand career andit helpsto communicate
effectively with othersin day to day life. Ac-
quiring listening kill takestimebecauseassuch
itisatough and complex skill, whichincludes
theother threeskillsviz. speaking, reading and
writing. Being an active process|listening re-
quirestheability to absorbinformation, under-
stand, remember, evauateand respond. There-
foreit takesalot of timeto master this skill.
Listening issometimesboring becauseeffective
listening requires cognitiveskills. Intoday's
curriculum, teacherssometimes ask thestudents
totakenoteswhich eventudly resultsinthe stu-
dents inability tolisten to what isbeing taught
to understand and analyze it. Learners may
partially listen and switch off their mindsfrom
thetask. Classroom listening needsto bein-
tensiveasitinvolvesthe students attentionon
the sounds, stressand intonation of theteacher.
Teachersshouldtrainthe pupilstofocusonwhat
isbeing spokenintheclass. Nevertheless,itis

adifficult task to monitor thisin over-crowded
classrooms. A child always learns to speak
throughligtening. Thechildlistenstothewords
which mother utters. When the child cannot fol -
low, the mother repeatsthe word many times
sothechild picksup. Thuslistening canbeeas-
ily acquired with extraefforts. Oneshould only
understand that listening takes place not only
inside the classroom but al so beyond the four
walls. Toenhancethelistening skill, audiobooks
canbeagood strategy for L2 Learners. A great
magjority of peoplewill listen to the audiobooks
for entertainment but it can a so beapedagogi-
cd tool forimproving listening kills.

Introduction

Audiobook isarecording of atext being read.
It isused toimprove one's pronunciation and
vocabulary. Audiobooksare consdered asvalu-
ablelearning toolsbecause of their format. If
one hasthe accessto audiobook, they not only
develop their pronunciation and vocabulary but
they candsofamiliarizethemselvesto thedif-
ferent modes of reading, stressand intonation
patternsand the native accent. Today's students
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aretech-savvy and they have unlimited access
to the internet. There are plenty of apps for
audiobooksand thelearners can download and
usethem, thus becoming independent in their
learning. Using audiobookswill alsoimprove
onesmulti-tasking kills, onecanligentoiteven
whiledoing household works, exercising, driv-
ing, etc. Listening being anatural meansto ac-
quirealanguage can be effectively devel oped
through audiobooks.

Literary Review

Frank Serafini (2004) hasexplained that much
research validates theimportance of reading
aloud to students, positing that the act of read-
ing aoud introduces new vocabulary and con-
cepts, providesafluent model and allowsstu-
dents accessto literaturethat they are unable
to read independently. He adds that audiobooks
are animportant component of acomprehen-
sivereading program. Kylene Beers (1998) has
endorsed that audiobooks, when used with re-
luctant, struggling, or Second Languagelearn-
ers, serveasascaffold that allows studentsto
read beyond their reading level. The use of
audiobooksisanatura extenson of theasssted-
reading strategy used with struggling students.
Audiobooksexposethese readersto something
they have never experienced before, by alow-
ing them to experience what fluent readersfed
every time they read a book (Stone-Harris
2008). According to Wolfson (2008), sincethe
reading processdeve opsthrough ora language
experiences, audiobooksbenefit sruggling read-
ershy increasing comprehension and gpprecia
tion of written text

Hypothesis
The study began itsinvestigation with thefol-
lowing assumptions:

1. Listeningto audiobookshelplearners
toimprovetheir vocabulary, pronunciation,
and accent.

2. Thelearners ligening skill isenhancedthrough
audiobooks, anew pedagogicd tool.

Resear ch Questions
1. How isanaudiobook different fromaprinted

book?

2. What arethe advantagesand disadvantages
of listening to audiobooks?

3. What arethe congraintsof listening to
audiobooks and how to overcomethem?

Discussion

Listeningto anaudiobook isdifferent fromread-
ing aprint book in many ways. PamelaVarley
(2002) hasposited that reading ismoreintimate
than listening, and that becauselisteningismore
rigid, engagement to an audiobook detersnega-
tivereading habitsand dlowsareader to hear a
book exactly asitiswritten. Yet, thefindingsof
this review demonstrate varied outcomes of
audiobook use among different adolescent
groups. For individualslearning asecond lan-
guage, comprehension tendsto improveasa
result of using an audiobook. Audiobooksare
eas |y accessiblethan print books, and they can
beused anywhere. Infact, both audiobooksand
print booksareequaly great waysfor onesbrain
to absorb and comprehend information. But
since audiobooks have to be intentionally
paused, unliketheeyeswanderinginvoluntarily
off the page, and one hasthe option of speeding
up the narration, audiobookslend themselves
to morefocused and efficient consumption of
books.

Audiobooksareread by the author or they in-
cludethecommentary by theauthor. Joey Pigza
Swallowed the Key is read by author Jack
Gantosand asoincludeshiscommentary about
why hewrote the book. Thisinformation can
providethe studentswith aconnection to the
author aswe| asingght into theauthor'sthoughts
and thewriting process. Theteacher or facilita
tor can thusintroducethe studentsto the books
evenabovetheir readingleve throughwhichthey
can betaught interpretivereading and critical
listening. The teacher can aso highlight the
humour in books, new genres used, new vo-
cabularies, unfamiliar didectsor accentsandit-
erary styles. A peer group can beformed and
they can listentogether and try to interpret the
topic. Learnersareintroduced to new vocabu-
lariesand dialects, comeacrossdifferent pro-
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nunciation patternsand unfamiliar accents, which
differ fromthelearner'sred life. Thelearners
areeager to listen to audiobooks- it actsasan
entertaining activity. Ontheother hand, learners
acquirelisening skills.

Using audiobooksasateaching tool hasitsown
advantages and disadvantages. Asacoin has
another side, thistoo hasitslimitations. While
using audiobookstheindividua learner'space
may vary - it may betoo fast or too low. The
narrator'svoice can beirritating or the use of
the cassette or CD players can be awkward
when compared to theflexibility of the book.
One morereason that may hamper the use of
audiobooksin classroomsisthey are quite ex-
pensve.

Listening to an audiobook has its own con-
graints, whenthelearnersarenot abletofollow
thenarrator, listening getsdisturbed and diverted.
Thespeed of reading may attract or irritate, both
areequaly precariouswhileligening. Sometimes
thelearnersmay not be ableto follow thedia-

logue or words spoken in theaudiobookswhich
aretoofagter. Somestoriesarefunnier and more
comical that make them more attractiveto the
listeners. In such cases, learnersstart tolaugh at
thefunandforgettoligentothetermsor phrases.
To overcomethese congtraintslearnersneedto
listen to the audiobooks repeatedly, so they
measter thelistening skill. Someaudiobooksare
likely to be more professional and some may
not be understood. Therefore, learnersmay not
havetheinteresttolistentoit. Thefacilitator
needsto guideandtotrainthelearnerstolisten
to the audiobooks. Repeated listening to
audiobooksimprovesthelearner'sskillsand flu-
ency.

Summingup

Thisstudy theoreticaly anayzed enhancing the
listening skills of the second languagelearners
through audiobooks. It givesapositiveattitude
to using audiobooksasanew pedagogical toal.
Further research may provethat thistool can
be practically successful inlarger classesand
may beincludesinthecurriculum.
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Abstract

Present day |earners have an easy access to knowledge and so they are more updated. Every single day,
they grow as technical as possible with upcoming innovations. Sometimes, they even outsmart their
teachers. While teachers become facilitators, learners are imposed with too much responsibility. The duties
of facilitators are not compact still. The requirements of being afacilitator are comparatively equal to that of
ateacher. With this background, the paper makes a study on the attitude of facilitators and their new

dimensionsin learner-centred classrooms.
Keywor ds: facilitator, teacher, new dimensions.

Introduction

When there is an advent of anew approach,
thereisaways scopefor misconceptionsand
overconfident remarks. L earner-centred class-
rooms came into existence and it worked on
thebasisof theinterestsand needsof alearner.
Learner independency wasindgtilled andinstruc-
tion wasforbidden. Teacherswere upgraded
asfacilitators. With thesemgjor characteristics,
it alsokindled anideathat teachers burdenis
reduced. Or rather teachers need not involve
fully intheactivitiesof alearner. Thisassump-
tion that the role of teachersislessened in a
|earner-centred classroomisthe centre of my
sudy. Verifyingthis, thevariousdimensonsof a
facilitator are explored.

Review of Literature

McCombs (1997) identifiesthe positiverela-
tionship of a facilitator and a learner and
emphasiseson learner experience. This, inturn
suggeststhat in alearner-centred classroom a
facilitator should giveimportancetowhat learn-
ers experience. She has contributed more to
|earner-centred teaching and learning. Ahmed

(2013) concludeshisstudy that |earner-centred
classroomiseffectiveand highly influentid. He
affirmslearner-centred style of teaching to be
superior to teacher-centred style of teaching.

Resear ch Questions
Following aretheresearch questionsframed to
investigateand explore.

In alearner-centred classroom,

1. How far istheroleof afacilitator differ
ent from that of ateacher?

2. Doesafacilitator fed lessburdened? I f
yes, inwhat way?

3. How doestherole changelead to new
dimensons?
Theseresearch questionshaveled into thefor-
mulation of these hypotheses.

1. Facilitatorsare overburdened in learner-

centred classrooms.

2. Theroleof facilitatorsextendswidely to

therole of teachers.

3.Theresponsihility of afacilitator isequal
tothat of alearner.
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A discussion was madewith theyoung profes-
sors who have an updated knowledge about
learner-centred classroom. Some of the barri-
ersof alearner-centred classroom were noted.
A learner-centred classroom doesnot mean that
thefacilitator can sit and relax asthelearners
work out tasks and learn by themselves. The
facilitator hasthe biggest problem of managing
aclassroom. Learnersmake noise and thefa-
cilitator should make surethat itisameaningful
noise. Eventhoughthefacilitator makesuphis
mind, that thelearnersaready know something,
hehasto providethemwithinformationthat is
new and useful tolearners. At thisinstant, afa-
cilitator hasto know something morethan the
learnersand beequally competent enough, sSince
thelearnersarealready tech-savvy.

The next important duty of thefacilitator isto
assessthe performance of learnersindividua ly
and give necessary feedback. Thiswould need
alot of timesinceitisseriouswork that attributes
to the growth of the learners. The feedbacks
aregivenonregular bass.

Inthe context of an Indian classroom, itisnot
essy to beafacilitator for thefollowing reasons
asper the current professors.

1. Learnersin classroom are heterogeneousin
termsof culture, background and also knowl
edgelevd.

2. Thenumber of studentsinaclassroomisap
proximately sixty.

3. Ittakesalot of timefor thefacilitator to con
centrateon each learner.

4. Thelndian education systemgivesmoreim
portanceto the product thanthe process. The
learners are expected to score marksthan

acquirelanguage.
5. Thegap betweenthefacilitator and alearner
islargeinthelndian context.

Theroleof afacilitator reachesnew dimensions
at thisjuncture. A facilitator'sinput should fetch
him aposition wherelearners get motivated.
Since, interest isthe underlying principle of a
learner centred classroom, afacilitators method

should be suitableto the heterogeneous class.
Here, thefacilitator hasto think aoud, beinno-
vativeand kindlethespiritinthelearners.

When the number of learner isquitebig, thefa
cilitator should organise pair worksand group
activitieswith theassurance of making themdo
itwithminimum noise. Thisisquiteadifficult
task though. Theactivitiesshould beinsucha
way that lessnoiseisrequired. Givingindividud
concentrationfor thelearnersisagaintime con-
suming businesswhereinthefacilitatorscan go
for self-correction. Saf-correction cango hand
in hand with facilitator'sfeedback and weekly
assessment. In addition to this, feedback can
beoffered by felow learnerswhich actualy can
reducefear. Learnersfed comfortablewhenthey
areinapeer circle.

Thereisthisconstant ideology that teacher is
superior intermsof Weimer "sageonthestage'.
Theexigenceof thisideainterruptsthefriendly
atmosphere between thelearner and theteacher.
Sharing isdominated by instructing. Evenina
learner centred classroom, thefacilitator uncon-
scioudy gartslecturingthinking that it ishisduty.

Under the shelter of Indian education system,
professorsfed that |earner-centred classrooms
areindilemma. The classroomsbecome mark-
centred factorieswherelearnersought to score
well. When thisbecomesan objective, learner-
centred classroomsare not appreciable.

Discussion

Analysing thedatacollected, three aspectsof a
facilitator in alearner-centred classroom are
identified which can bedescribed inthreeterms.

1. ARole-playingfacilitator

Transforminginto afacilitator from ateacher is
not s mply narrowing down the positioninstead
itisexpanding thecircle. A facilitator should be
agood role player who isexpected to take up
different rolesin order to construct agood learn-
ing atmosphereinsdetheclassroom. Inthisas-
pect, alearner'splaceisstablewhereasafacili-
tator hasto changerolesaccordingly. Leaver,
Ehrman and Shekhtman (2005) discuss four
rolesof ateacher inaclassroomwhichamsat
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learner autonomy. They areguide, cheerleader,
rolemodel, and motivator. In addition to these
roles, few more can beincluded. A facilitator
assuming arole of alearner ispossible. This
provides space wherethefacilitator Stsnext to
thelearners, viewsthingsfrom their perspec-
tivesand guidesthemintheir growth. A role-
playing facilitator thus becomes a part of a
learner-centred classroom.

2 AnAltruigicfacilitator

When afacilitator iscompared to ateacher, the
latter loveshimself and hisvoicethat hewants
tolistentoit aways. Asaresult, hefegssupe-
rior, develops pride and hardly recognises
learner'sindividuality. Onthe other hand, afa
cilitator isaltruistic. He does not carefor his
voiceinstead he speaks|essand observesmore.
He sacrificesboasting and showing off hisown
knowledge. Thisnature enablesthefacilitator
to get used to learner-centred classroom. The
learnersin turn profit more by doing every as-
sgnment ontheir ownusingtheir own creativity
without the pressure of thefacilitator'sopinion.
Also, andtruidticfacilitator isnot obsessed with
fault finding, but encourages|earnerstoidentify
thefaultsontheir own and saf-correct. Thereby,
apositive environment isassured and the gap
between afacilitator and alearner isreduced to
nil.
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Abstract

InNaylor'snove it explainsabout theindividua
situation of womeninthesociety isdowly and
steadily changing. To achievetheir goal women
haveto travel for along path. A romanticize
image of woman is presented in literature
screensthebitter reality of her positionin patri-
archa society. GloriaNaylor isan afroAmeri-
canwriter depictsthewomen'speculiarity. In
Naylor'snovelsit describes about the gender,
race and sex about the overcome of black
womentowhite. Itsparticularly tellsabout the
colored people domination, discrimination,
sexuality, exploitation and suffrage of
bal kani zations. "Woman isnot born but made’
inrightly goaongwith the condition of women
isonly bornfor thefedingsof whitethey made
asawoman. Naylor asanovelist gifted with
theextraordinary ability tofocusvery sendtive
aspectsof human relationship in general and
man-woman relationin particular. InNaylor's
novelsit explainsthe suffrage of gender racism
and saxisms, through their culturelanguagehow
black showstheir growthto the colored people
for the society. The conference paper focused
on GloriaNaylor'snovel svery senstiveaspects
of humans, humanrelationship likegender, race
and sexismin generd and man-womanrelation
in particular." Slow and steady winstherace"
by thisfamous quotation | et'sdistinguish the
past, present and future of black people
achievementintheir life,

Women'swriting which present theredlity, not
tointerpreted, introducesauniquewomenworld
inliterature. Through the protocaded in rede-
fining thewomen'simage, hass owly changed
to represent theinnermaost chambersof women's
sociologica and psychologica needs. Women
writers scenariofocuses on the subterranean
problemwhich women facethrough their soci-
ety, family and attitude by their own men. A fa-
mous black women writer GloriaNaylor isa
contemporary AfricanAmericanwriter whofo-
cuses not only on the peculiar problems the
women come across because of racism and
gender issuesbut a so the strugglesthey come
across because of their own community, men
and women and sometimes by their own sdif.

GloriaNaylor well knew her ownidentity asa
female, with extreme state of prominencein
Afro-Americanliterature. Sherepresent through
her sat of writingsher visonof theworldinwhich
human being confront evil and alifeof illusion
and despair. Sheisrightly recognized for spesk-
ing out the rights of women and a so other so-
cial issues. Brad Leithauser said, "Gloria
Naylor'sisastrong voice, and acompassion-
ateone..." Emily Dicksonwhoisalecturerin
humanitiessaysabout Naylor: "... shewrites-
and speaks- with the solid, decided vigor of
someonewho hasgiven her subject itsthought-
ful due". Naylor isrecognized that shewould
teach the language, culture for al the black
women.

46




Naylor redistically portraysthevaried livesof
AfricanAmericans, particularly her minority and
awoman in aCaucasian, male-oriented soci-
ety. African American literaturetendsto focus
onthemesof interest to Black people, such as
theroleof African Americanswithinthelarger
American society and issues such asAfrican
American culture, racism, religion, davery, free-
dom, and equality. Thisequdity showsthevaria-
tioninnatureand humanin her novels. Beingan
African woman by birth and tradition Naylor
hersdlf faced alot many chalenging with white
and perplexing circumstances but sheresisted
all tough that came her way. Shegrew upina
timeand regioninwhich black women used to
livetraditionally. Therewasno career for them
Naylor used to teach thelanguagethrough songs,
moviesand differentiate through culture. But
Naylor rgectedto play atraditiond femininerole
and a so rejected chauvinism.

Naylor exploresthefemaemystiquethrougha
seriesof sturdy femaecharactersthat areactu-
aly thecentral character inher novels. Shedoes
not treat women in theacknowledged roleallo-
cated to her by the society likethat of amother
or awifebut asanindividua. Naylor wanted to
be free from the strict standards of the tradi-
tiond society. Shedepictsthefema eexperience
of oppression and exploitationinamaledomi-
nated Black society. She provideswomenwith
new directionsto overcome the constraints of
the personal and the political and evolvetheir
own modesof resistance.

Women are not ableto exercise autonomy ei-
ther over their livesor their bodiessincethey
arecontrolled and determined for them by men.
Thefeminists support theideaof auniversal
womanhood cutting acrossall barriersof age,
income, class, race and other divisivefactors.
Thefeminist commitment to combat dl formsof
patriarchy and sexism hasgiven asemblance of
unifiedideology tofeminist criticism. Naylorwho
focusesnot only onatypica problems the prob-
lemsfocus on thewomen come acrossfor the
reason of racism and gender issuesand aso the
strugglesfrom men and women come across of
their own community. Particularly thedifficulties
areshowninatwo cadreinner and outer suf-

frage of women. The Afro American women
suffragein both theways comparing with the
inner coveragetheexterna wasvery much hurt-
ful by thewhite. Thewhite peopleused theblack
inmany waysandthey ill-treated asan externd
reglismlikegender issues. Eventhoughthemany
woman's are facing the same problem nowa-
days. Through the comparison of olden daysand
earlier view, women problemsare not solved
throughtheir gender issues.

Inrepresenting their positiveand negetivetraits
of women'sinnermost hidden problems, aswell
asknown by the contemporary writerssharea
number of amilarities. AliceWalker, Toni Cade
Bambaraand GloriaNaylor aredikein depict-
ing Black Nationalism, black society and black
women. Naylor sharescommon attributeswith
her contemporariesand other African Ameri-
canwomenwritersbut sandsuniquein her set-
ting, characterization and narration.

Naylor'snarrative styleisdifferent from other
women writersin presenting multiple protago-
nissinall her novels. Many of thewriterschose
their role protagonist to either afemale or two.
Inthecaseof Naylor, itisdifferent and unique;
inall her novelstherole of protagonistisas-
signedtomany and all of themtotheir best.

Comparing withthe other AfroAmericanwriter
Naylor represents the problems of women
through multiple protagonistsin each of her nov-
els. Though, many womenruleandrightsare
equally shared among al women no oneeither
dominatesor overrules. Inaconversation with
Toni Morrison, Naylor says, "My emotional
energy was spent creating awoman'sworld,
telling her side of it because | knew it hadn't
been doneenoughin literature” (579). Naylor
represents the painful, pathetic lives of her
womeninapicturesqueway and al her novels
demondrateit with thehe p of multiple protago-
nigs

Generally women writersare enforced to take
up auniquestrategy to represent the undi sclosed
world of women around them. Naylor'speriod
isthelatetwentieth century, and racismandits

devastation haveaready beenwiddly discussed,
but theother issuesrd ated tothefamilia, socid
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and psychological terrainsneed to be probed.
Representing the inner struggles of women
proved to be the need of the hour. Therefore,
Naylor takesup theinner strugglesthat women
experiencewhen they vietofix their lifeina
race-biased, gender-based society. "Far from
being areplica of domestic novels by white
womenwriters, Naylor'stextsmirror theunique
realities of black women" (Montgomery 56).
Her women arefrom al grounds; lower class,
upper classand upper middle class. Naylor's
unique strategy, using multiple protagoniststo
represent theworld of women, helpsher torep-
resent themixed class.

Naylor'sfirst novel The Women of Brewster
Place (1982) isanovel of heartrending stories
of sevenwomen. Thenovel isset in Brewster
Pace, arundown street, dienated fromthe other
parts of thecity by awall; themain pictureis
stand by on wall as a symbol of separation.
Brewster Placeis aplace of isolated and de-
pressed women who are unable to find their
spaceinthe society. In Brewster place charac-
ter named MattieMichael ismaininthenove
shelovesthebutcher without the parentsknowl-
edge she became pregnant. After that shefaces
many problemsinher lifebeingarich girl dueto
sex shefaced moredifficultiesand lifechanges
inabad situation. It hasseven storieseach story
hasitsown painsand sufferings. None of the
charactersnarrate her story infirst person but it
doesnot spoil the purpose of sharing their hopes
and losses and experiences.

Shewantsto find solutionsfor the day-to-day
problemsof her peopleand therefore, she stays
withthemintheir place. Shetriesto unitethe
people of Brewster Placeto bringinaTenants
Association which can help them to solvetheir
resdentid problems. All thewomen of Brewster
Place have someagonizing past, yet they finda
ray of hopein them and the same givesthem
energy tosurviveinaracist society. Their past
experienceslead themto hel p other womenwho
struggle. The bond Naylor createsamong the
women of Brewster Placeispowerful. They dll

firr11d real solaceintheir relationship with each
other.

Bailey'sCafé, Naylor'sfourth novel dealswith
femaesexudity. Thenove whichtakesplacein
thefirst half of thetwentieth century, likeThe
Women of Brewster Place, sharesthe story of
sevenwomen. Thewomen of Bailey'sCaféface
tribulationsinthesociety, intheir family and for
some of them their psyche bringsin problems.
Thevictimized women of Bailey's Café come
out of oppression and restoretheir lifewiththe
help of amatriarchal figure Eve. Naylor, who
had aready tried her hand a weaving many num-
bersof soriesinto one, not only weavesit won-
derfully but also decoratesit with her magical
language and mysticism. Naylor'srevision of
biblical storiesalso degpensthe study.

Inthethird novel MamaDay explainsfamily
bonding relationship.Coacaplaysavita roleher
grandmother impliesthe supernatura power of
thewomen. Based ontheinner and outer redlity
she shows suffrage of women. Coaco lovesa
professor and she used to get married with the
knowledgeof their family. After few daysthey
used to separate because of unhealthy condi-
tion of her husband. Based on thisher grand-
mother used to createasupergtitiousbelieveon
themfinally it won't work out and they loosesa
heartfelt person.

Inthesethree novelsof Naylor's The Women
of Brewster Place, MamaDay and BaileysCafé
it explainsamultiple protagonist spacerequired
to probe deep into lives of women. No lifeis
partially presented or represented; each of
Naylor'swomenisthe central themewhich ap-
pearsin character of her story represents day
today lifehigtory. Thus, inthethreebooksGloria
Naylor'sconcernin presenting the uniqueness
of eachwoman's character and presenting the
bond between thewomen, and how thewomen
overcometotheworld and facestheir stain hap-
pensinther life. Withtheremarkable stainthe
black womenfaceadifferentroleinal her Naylor
novels. Themain impact which representsthe
women's devel opment and overcome of their
gender issuesand implementation of thewomen
make each other to shinewith aunique superi-

ority.
(Continued on page:51)
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Report from the field

Two-day National Conference

in English Language, Literature & Cultural Studies, 6 & 7 January 2017 at
Avinashilingam Institute for Home Science and Higher Education for Women, Coimbatore
Dr. S.Jayalaksmhi

For empowering rurd Indiathrough Englishlan-
guage education and to bring researchersto-
gether, who can enhance English languageteach-
ing in the years to come were the two major
objectivesof the Two-day National Conference
organised by the Department of English,
Avinashiligam Institutefor Home Scienceand
Higher Education for Women, Coimbatore, in
association with English Language Teachers
Interaction Forum (ELTIF).

Themission of ELTIF wasconveyedin con-
crete terms, at the inaugural session, by its
Founder President Dr. P. Bhaskaran Nair by
congratul ating two PG students-cum-paper pre-
senters-Ms. Sri Bhagya akshmi, of theAmeri-
can College, Madurai, on her enthusiasmto
learn, and take part in academic gatherings; and
Ms.Meenakshi Srihari of Avinashilingam Uni-
versity, on her exemplary presentation of re-
search papersat the ELTIF conferencesof pre-
viousyears.

Thedaiswasgallant with the honoured pres-
enceof Dr. Kowsalya, the Registrar,
Dr. AmbigaDevi, Dean (Humanities), Mrs.
PremaRengachari, Educationist and Director
of Vidyavanam Anakatti, Coimbatore; Dr.
Srividya Sivakumar, arenowned Coimbatore-
based poet and columnist, Dr. Jayanthasri
Balakrishnan, formerly Professor of PSG Col-
lege of Artsand Science, Coimbatoreand Dr.
RichaTripathi, Hindustan University. "With
courage, you can achieveanythinginlife,” ech-
oed Mrs. Vasantha Kalbagal, a Bangalore-
based corporate consultant, when sheddivered
theinaugura address. The Compilation of Ab-

stracts was released by Pon. Chandran, Psy-
chologigt, Life SkillsTrainer and TheatreActiv-
ist, President, Konangal Film Society,
Coimbatore, and it was received by Dr. K.
Elango, Formerly Professor and Head of the
Department of English, Anna University,
Chennal.

Dr.Kowsalya, the Registrar of Avinashilingam
University for Women, in her felicitationsmen-
tioned that this conferencewould mark amile-
stoneintheacademic history of the Department
of English. Shed so expressed her wishthat this
collaboration between ELTIF and
Avinashilingam Univergty should continue. The
Dean of Humanities, Dr. AmbigaDevi expressed
her pridein being apart of thisgreat event of a
remarkable magnitude. Earlier, Dr. S.Chritina
Rebecca, theHead, Department of Englishwel-
comed the gathering and introduced the guests.
Theinaugural sessionwasfollowed by various
paper presentation and workshop sessionssi-
multaneoudy.

Thesessionswere chaired by some of thefac-
ulty members including Mrs. A.Jayasree,
Dr.Rachd M.Sylus, Dr.ChitraSivasubramaniam
Dr.Sreeja Balakrishnan, and Dr.Kala
Chandrasekaran.

Dr.Jayanthasri Baakrishnanin her plenary tak,
gpokeonusing trandationin thesecond language
classroom. A multilingud by hersdf, arenowned
scholar of Tamil and English, acreativewriter
and critic, sherevedled the heightsand glory of
one'sbeing bilingual or multilingual, for tobea
bilingual meansto beamediator between two
or more cultures. Sheenthralled the audience
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by her eruditelecture on how effectively one's
mother tongue can beused inlearning the other
tongue.

A workshop session on"'Research and Writing"
was held by Dr. Elango. He elaborated on the
term 'research’ and its various functions. He
quotedAlbert Eingein'swords, "If weknew what
weweredoing, it wouldn't becalled research”.
Then he spoke about action research and aca
demicresearchdongwiththeexplanationsabout
sifting and shifting. He concluded hislecture by
stressing onthevaue of atrueresearch.

Thiru. Pon Chandran, inaplenary session, dis-
cussed on "Trendsin Tamil Theatre". Here-
flected that "Responsibilities are essential in
Communication.” Heelaborated onthetopic by
denoting that a person becomes responsible
when he/ shehasno prejudice. Herelated the
aspect of responsibility to that of communica
tion by sayingthat "A languageisaprocess of
freedom” which should be handled with respon-
shility. Further, language, literatureand culture
arealwaysinterlinked and inhibitionisabarrier
to acquirealanguage, especidly, theonethatis
dientothe native speaker. He stressed that one
canacquirelanguageonly if thepersonishumble.

Mrs. A. Vijayarani, Associate Professor, De-
partment of English, shared her viewsduringa
plenary session on 6th of January. She spoke
on"Multiculturdismand Pluralisminthe21st
Century". Shebeganthesesson by defining plu-
rdism, "Plurdismisasociety inwhichminorities
enjoy their independent cultureand don't im-
posetheir religion on others'. Shebrought in
the coretendency of multiculturalism,i. e, tol-
erance. Shea so stated thethemesof post-mod-
ernism. She motivated the studentsand schol -
arsto read more books on the history and de-
velopment of Englishliterature.

Another workshop on Teachers Education was
conducted by Ms. DhanyaBhaskaran, atrainer-
researcher. She oriented the central ideaof her
talk by introducing Randy Pausch's famous
gpeech " TheLast Lecture” to her audience. She
exemplified thequalitiesof agood teacher. "If
your studentswillingly cometo listentoyour last

lecture, you are agood teacher,” shesaid. She
believesdemocracy in classrooms, thequality
that made her to enlighten her audienceonthe
fact that, "receiving knowledgeisto createand
make othersexperiencing it”. Like democracy,
knowledgeisfor everyone. She concluded the
workshopwith the proposd that teachersshould
makestudentssalf-reflective.

Inanother workshop session, Dr. RichaTripathi,
aspeciaistinlibrary science, highlighted the
variousaspectsof plagiarismin her workshop
sesson. Sheexplaned about copyright infringe-
ment and fair useof sources. Inadditiontothis,
sheacquainted theaudiencewith theavailable
toolsfor detecting plagiarism. She aso men-
tioned the sourceswhich areto be quoted and
which areto be cited. She concluded thework-
shop with vauable suggestionsto avoid plagia
rism.

In one of the plenary sessions, Mrs.Vasantha
Kalbagal began the session inaunique manner
by saying"Unlearnthingsthat you havelearned.”
Thiswasan exampleto makethe audienceun-
derstand on how Indian usage of Englishinev-
eryday lifeiswrong. She gave an example of
how the question 'What'syour good name? is
not accepted by theAustraliansor Americans
and how asimple construction of "‘What isyour
name? isperfect to bridge the differences be-
tween people.

She pointed out English to be asemi-perme-
ablelanguage, whereit always mouldsitsalf to
thesurroundingwhereitisused. English, likea
chameleon adaptsitself to the user and to the
languagewithwhichitismixedwith. Thespesker
gpokeonhow Englishisthelink languagewithin
acountry and among countries. She added as
to how English helpsin Internationa Banking,
EconomicAffairs, Technology Transfer, Inter-
national Law, Trade, Politicsand Administra-
tion. Mrs. VasanthaKa baga ended thesession
by saying how Indian peopleare prejudiced by
holding English spesking peopleandfair skinned
people on high standards. She said that she
wishessuchfa seassumptionsby peoplechange
in order to have effective communication be-
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tween culturesand countries.

Dr. John Sekar, Head, Department of the En-
glishAmerican CollegeMadurai, spokeonpla
giarism in one of the workshop sessions. He
started his session with the meaning of plagia
rism. He spoke about the key elementsof are-
search paper such as. abstract, key words,
method, finding, and objectives. He concluded
with some suggestionsthat would assist there-
search scholarstowriteon their own. Dr. John
Sekar also chaired a paper presentation ses-
sion by interacting effectively with exemplary
input of hisknowledgewith the presentersand
theaudience

Another workshop session was conducted by
Dr. Bhaskaran Nair on"How (Not) toWritean
Abstract.” Writing asacognitiveand thinking
processwasthefirst concept, Dr. Nair intro-
duced. Hesaid " You can think with your pen or
pencil”. Secondly, heasserted that mistakesare
part of lifeand thereforethey arealso apart of
learning. Hea so said that " Thereisabsolutely
nothingto learninthisworld. What istherein
thisworldisto experience”. One experiences
through thefive senses. The experienceiscon-
solidated and processed by the sixth sense, the

brain. This processing is called
"conceptuaisation”. Thesesson cametoanend
with Dr. Bhaskaran Nair promising theaudience
to meet them again and give moretipsonwrit-
ing an abstract.

The papers presented included varied concepts
fromtheimportance of cooperative classrooms
to theva ueof human relationshi ps, importance
of picturebooks, feminism and women empow-
erment; corruption, sufferingsof Subdternsand
refugees, linguistic diasporaand psychological
aspectslikeillumination, identity crisis.

During theva edictory sesson onthesecond day
of the conference, Dr. K. Ramasamy, Vice
Chancellor, Tamil NaduAgriculturd University,
Coimbatorewasthe chief guest. He spokeabout
theresearch aspectsinthe current scenario. Dr.
Bhaskaran Nair stressed ontheroleof ateacher
and Dr. John Sekar gave his eval uative com-
mentson the conference. Dr. Jayal akshmi, the
Joint Convenor of the Organizing Committee
proposed vote of thanks.

A totd of 168 participantsattended the confer-
ence and the various sessions of the two-day
conference-cum-workshops.

B (Cultural studies and...Continued from page: 48)
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Report from thefield

Department of English, SRNM College Sattur (TN)
Two-day National Conference on
Teaching of English Language and Literature &
Workshop on Soft Skills and Communication Development

Dr.S. Jayanthi
Dept. of English, SRNM College Sattur

The Department of English, Sri S. Ramasamy
Naidu Memoria College, Sattur, convened a
two-day National ConferenceintheTeaching
of EnglishLanguageand Literatureonthetheme
Searchfor Alternativesin the Teaching of En-
glishLanguageand Literatureinassociaionwith
English Language Teachers Interaction Forum
(ELTIF) under the auspices of the UGC Au-
tonomous Grant on the 22nd and the 23rd of
September, 2017. Ms. S. Jayanthi, Convener
of the Conference, welcomed the august gath-
ering. ThePrincipd Dr. S. Ganeshram presided
over thefunction and delivered the Presidential
Addressand fdlicitated thetwo day event. The
focal theme of the conference was presented
by the Chief Advisor of the event, Prof. P
BhaskaranNair, Hindustan Universty, Chennal.
Dr. R. Sumathi, Head, Department of English,
honored the conferencewith her graceful pres-
ence. TheKeynoteAddresswas presented by
thedoyen of English Languageand Education
Professor Krishnasamy, formerly Professor of
English, Centra Institute of English and For-
eign Languages, (EFL) Hyderabad. He ad-
dressed onthesubject "FindingAlternativeways
of Teaching Englishin India". Prof. Lalitha
Krishnasamy, formerly Principal and Professor
of Education, focused on Teaching of English
through Gender issues. Prof. K. Vijaykumar,
formerly of Periyar Maniammai University,
Thanjavur, centered hissessonon"The Need
for Incorporating I nterpersond Communication
inthe Present Day UG Curriculum”. Prof. J.

John Sekar, Associate Professor and Head,
Department of English, TheAmerican College,
Madurai, concentrated hislectureontheAlter-
native Viable Pedagogical Practices. The con-
ference became aconvention for the sharing of
ideas and views among the educators and aca-
demicsfromthedifferent partsof India

The uniqueness of the conferencewas
theinclusion of theworkshop sessions on Soft
Skillsand Communication Devel opment onboth
thedays. The participants, the student partici-
pantsfrom various collegesand of thevarious
departments of the convening college benefit-
ted from these workshop sessions. Prof.
Krishnasamy, Prof. LaithaKrishnasamy, Prof.
K. Vijayakumar, Prof. J. John Sekar, Mr.
Gururg, Faculty, Regional Institute of English,
Banga ore conducted workshop onsfor the
participants. Prof. Ganesh and Prof. Thanesh
from RKM VivekanandaCoallege, Chenna, Prof.
Y. Vidhya, Prof. Meenaand Prof. MeenaDevi
from VHNSN College, Virudhunagar, Prof.
Sobhana Devi from SFR College, Sivakas,
Prof. Esther Blesslyn Roopavathy from The
American College, Madurai, Prof.
Muruganantham from Rgjapdayam Rgu'sCol-
lege, Rg apalayam were part of the Workshop
team. Thetwo day conference cumworkshop
program culminated with thefeedback fromthe
participants. TheVote of Thankswasdelivered
by Ms. FathimaFarzana, Assistant Professor
of English.
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Parenting

Stranger, but Not Danger

DhanyaBhaskaran
Senior Marketing Editor
RathaSagar Publishers, Kochi
dhanyabn@gmail.com

"Mamatold me don't be talking to the stranger,
don't' be talking to the stranger, stranger is
danger...ldda....lda...lda.lda.lda..."

The 9 year old is singing aloud a popular
Bollywood number. His friend suddenly inter-
rupted and said... "yeah! That's true, my mom
aways tells me not to talk to strangers... you
know they may harm us... or even shhh.... Kill
e

What are these kids talking about! It's not true. |
talk to strangers... aways | do! For the past 36
years most the people with whom | interacted
were strangers, some of them later on became
acquaintances and some others close friends. It
was much before the regular television broad-
casts on child abduction and brutal rapes, that |
grew up in avillage with my granny, uncle and
mom. My dad used to be away at work. | walked
through the village paths sometimes with my
friends, granny or uncle and sometimesall alone.
There were many strangers around me. They
used to smile at me, exchange ahello or anod or
ask one or two random questions such as 'Hei,
kid who are you? or 'where are you going? |
used to respond in nods or one or two words.
Most of those people whom | met in the village
were strangers to me; yet they were never a
danger! They used to ensure that | am not walk-
ing back home alonefrom the playground, latein
the evening, they used towait till | started climb-
ing the steps to my house; they used to ask if |
need somewater when | sit exhausted after hours
of long play inthe paddy fields... they were never
dangerous. Most of them were kind, caring and
the rest just simple passers-by.

My granny and uncletaught meto smileto strang-
ers, nod to them back and even exchange pleas-
antries with trust and confidence. They subtly
conveyed that the world is a nice place to live.
And | was never taught to be afraid of theworld.

I had been cautioned about possible threats! But
those were more like guidancethan alarms. | am
an avid traveller. | travel for work and | travel
for pleasure. And in each of thosetravels, | meet
and greet many strangers, talk to them, listen to
them and many atimes, establish good friendship
with them.

Imagine a situation where we are only allowed
to talk to people whom we know!

Why isthat recently we are becoming more and
more cautious about 'the stranger is a danger'
eguation? My opinion isthat it isthe mediathat
createsthismassphobia. If wetake acloser look
at the news on children or adults attacked or ha-
rassed by strangers, we could see that those in-
cidentsare not happening inthemultitude asitis
being projected. Hundreds and thousands of in-
cidentswhere strangers help each other and sup-
port each other happen every day, every minute,
every second; but what attracts the attention is
the worst incident or amishap. Asawoman liv-
ing in this highly populated country, | have had
bad experiences during my travel. However,
when one stranger tried to harm me or harass
me, there were tens and hundreds of strangers,
who were ready to support me and console me
there. When | highlight my bad experience, | have
to highlight how | was being helped aswell. Oth-
erwise, | am trying to project atwisted view.

Theimpact of mediaon themodern nuclear family
isso high that most of the parentsregularly warn
children to keep themselves away from strang-
ers, stop trusting thefellow beingsand stop smil-
ing at unknown people. And the adverse effect
isthat many of the young children grow up lack-
ing social skills, trust in society and developing
phobias and traumas. If we look around, we can
see such children around. Childrenwhowon't [ook
into our eyes, who won't smile at us even if we

(Continued on page 56)
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It worksin my classroom

Saying the Same Thing in Different Ways
P.Bhaskaran Nair

Just think of the four or five or more routes to
reach the bus stop, bus stand, post office, market,
your nearby farm and so on through which you
reach your destination every time. Also just
imagine there is only one route to reach each of
the destinations mentioned above. How boring
will travel beinthelatter case! Evenif you have
been walking or driving or riding to the same
destination for years, how many times have you
tried different routes! How many times haveyou
thought of exploring new routes-either a short
cut to savetime, or alonger routeto avoid traffic
block or pollution, or still alonger route just for
fun. Lifeislikethat.

Languagetooislikethoselong and short routes.

We have many ways to convey the sameideain
our language-in all languages, and therefore in
English, too. Teach children these various ways
in clusters. Traditional grammar called them
sentence patterns or structures. But, herewe are
beginning with functions and moving towards
forms, as opposed to the 'form to function'
approach in the traditional mode of teaching
grammar.

Activities for lower classes(Linking words:
Addition: and, also, too, aswell, else...)

Ask children to go out and collect two or three
flowers, twigs, leaves, pebbles etc. Let four or
five of them stand facing class and holding their
possessions.

Teacher: Rashmi has got three leaves. Look,
Roshantoo has three leave. Rashmi has three
|leaves and Roshantoo has three leaves.

What has Nisham with him?

Class: Two flowers.

Tr: Fine. Who else has two flowers?

Class:. Jyothi.

Tr: Good. Jyothi has two flowers. Nisham also
has two flowers. Has anybody el segot pebbles?

Fine.Arunhasgot five. Who else? Manoj, do you
have pebbles? Yes. Manoj andArun have
pebbles-five plussix, how much?

Class: Eleven.

Look, Rony hasmany twigs. Who else? Mini and
Joe, too. Mini, Joe andRony have twigs.

Please remember, in the early stages of formal
second language learning, exposureto the target
language is the most crucial factor to successful
learning. At some point.in the progression of
learning, speaking automatically gets triggered
while children arein the company of adults-says
Lev Vygotsky, the psychologist, whose learning
theoriessuit best to the Indian English classrooms.

Activities for middle school classes(Linking
wordsand phrases: Contradi ction/Opposition: but,
though, even though, even if, on the other hand,
however, still, yet...)

Make use of day to day situations in the class/
school/outside.

Tomorrow isaholiday-Gandhi Jayanthi. But we
all are going to work. What are we going to do
tomorrow?

Class: (Liststhe activities)

Teacher: We areworking tomorrow. But will the
government offices be open?Usually, no.Eveniif
tomorrow is a holiday, some people will be
attending the office.

Tr: What about police? Do they have holidays
likeus?No. Though Sundaysare holidaysfor al
government employees, policemen work on those
days. What about doctors and nurses?

Even if it istheir birthday, they work. We work
a school only during day time. On the other hand,
drivers, doctors, nurses, electricity workers-they
al work day and night. In spiteof rainor lightning,
electricity workers, milkmen, postmen-all dotheir
duty.Even then, most of us, sitting at home,

(Continued on page 56)
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Obituary

P.AvaneendraNath

Secretary, Payyanur Unit of ELTIF
(Former Principal, Chattamchal Higher Secondary School Kasaragod Dt. Kerala)

" A philosopher is an ordinary person who thinks more deeply and obstinately than other
people”, says Gibran. The American philosopher Wi liam James defines philosophy as ™
an unusually stubborn attempt to think clearly".

Mr. P Avaneendranath , to me, wasdeceptively
stubborn in hisdemeanour, but ardently caring
and loving. His sudden death on 3rd
Novemberlast was painfully unbdievabletoal
wholoved him. Claddedinan unassuming mundu
(dothi) and shirt, looking at usthrough the spar-
kling and smiling small eyesbehindtheglasses,
with areserved mild smileon hislips, moving
with soft quick Sepsbarefoot, actingwith strong
and determined fervour, ... theepithetscan ex-
tent toafew morelines.

Bornand brought up inahighlyeducated family
of anenlightened Keraavillage called Kankol
near Payyannur inKannur district ,
Avaneendranath was something much morethan
anexcdlent teacher of mathsin High school and
later, Englishin Higher secondary classes. Asa
social worker, an organizer, aunionactivist, an
actor-script writer-director of both street plays
and stage shows, an environmentalist, an activ-
ist of organicfarming, an athlete(long distance
running and walking), and aboveadl, theback-
boneof all the ELTIF activitiesin and around
Kannur, hewasafriend of thousands.

| first met Avani (that iswhat we affectionately
call him) at an ELTIFworkshopfor thevillage
teachersin Kankol, whichisthehomevillage of
both Dr.Bhaskaran Nair and Avani, theyounger
brother of Dr, Nair. Way back in 2003, ELTIF
organized aseriesof workshopsinthat placeand
itwaslikeamonthly festival for thevillagers, at
least Avanimadeit s0. Whentheteachers(mostly
women) attended theworkshop, their husbands
and the local public cooked and served food
and other refreshing drinks and snacks. Their

children played in the playground, sometimes
joining usfor ademonstration class, or when
we sang English songsand said rhymesin cho-
rus. Inand out,Avani'sinvolvement wasso vis-
ible

Hishouse harboured mewhenever therewasa
programmeof ELTIF or any other program of
publiclibrary, women empowerment, Englishfor
mothers and housewives, and the like. Smt.
Pramilateacher, Avani'swife, and their two
children Ambily and Anupriyadeserve more
appreciation because | was not the only guest
who stayed with them.

Itwasin 2015, hiscontributionto ELTIF made
alandmark inits15 year old history. A three-
day national conference-cum-oneweek work-
shopwasarrangedinthesmdl town of Payyanur
whichwasattended by participantsfromall over
Indiaand afew from Sri Lankaand theMiddle
East. All the participant where provided with
comfortable and cordial home stay with edu-
catedfamiliesinhisvillage, Kankol. Thosewho
stayed asguestsfor afew daysbecame apart
of thefamilieswho hosted them. An‘army’ of
young men and womenwashelpinghiminpro-
viding food and accommodation to their guests
inthat humblevillage.

Avani'sdesignation asaprincipa of Chattamchd
Higher Secondary school in Kasragod Dt. was
only alabel amongst many such ones. Because
of theinnumerable activitieshe organized and
positionshe held at Chattanchal made hisdes-
ignationlook toosmall . A philosopher ingen-
eral to all the stakeholdersof theschool andthe
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locality, amentor to every student and colleague
, acollaborator with al activities-scholasticand
co-scholastic-and aboveall, ahumanist inhis
unassuming appearance.

Being an excellent teacher, teaching for
unimaginably long hours, doing thework of a
peon and clerk, meetinglocal and other officids
toraisefundsfor theinfrastructure, interacting
with parentsat school and also at home, beinga
counsellor for studentsand teachers, he spent
on anaverage 15 hoursor moreat schoal till he
retired from servicethreeyearsago.

After formal retirement asaprincipal, hefound
moretimeinteaching Englishinnearby schools,
voluntarily (without accepting any remuneration).
Hismain mode of teaching wasthestre.

ELTIFplatformsor officia positionsnever at-
tracted him. Silently but dynamically, hedevoted
himself to hisdutiesasan organizer of ELTIF

eventsinvillages, toal causesheundertook, to
the positionshe held, asabackboneto the so-
ciety helivedin. One sometimeswonders how
asingleindividual can take care of, daringly
implement and successfully complete so many
activitiesinalifetime. It might be hisstubborn
attempt to "think clearly and more clearlyand
act accordingly” that made Avani known so
widdly.

Yes, hewasaphilosopher and that might bethe
reason for peoplelike me (who arethedaves
of life, dragging our heavy shackles), could
never say "'no"when hepolitey requested ahand
inafew of themany activitieshewasinvolved.
Throughout hislife, herefused to beamerespec-
tator inthegdlery; instead, hejumpedintothe
stadium, dashed through thetrack, with nothing
but thefinishing pointinhismind, till hislast bregth
- without waiting for anyoneof ustogivehima
hand, may bealast hand.

Dr.Beena Philip

Former Principal, GHSSfor Girls, Nadakkavu (Kozhikode) Kerala

(Jt.Secretary, ELTIF)

B (Saying the Same...Continued from page:54)

complain about them. Though the newspaper
boy islate by half an hour on arainy day, your
father may be getting angry with him. Even if
themilkmanislate only by afew minutes, your
mother may be grumbling in the kitchen.

Life-daily life-is the best textbook to teach a
second language. That book hasall the grammar,

vocabulary, exercisesand everythinginit. First,
teachers have to study life properly, and then
presentit. Learners, at some point, will bejoining
us. This natural joining, this subconscious
assimilation of thelearner's self into thelearning
material, into the teaching process is the best
kind of learning.

B (Stranger, but Not... Continued from page:53)

greet them, who won't go out and mingle with
therest of the humanity with confidence and self-
esteem. We have many young children who can-
not openly share alaugh, crack ajokein public,
walk with aconfident gait in the common places,
speak in aconfident toneto others. We have chil-
dren who would not talk to us when we go to
their homes to meet their parents, children who
would look at our facewithout any emotionswhen
wetry to begin a conversation and children who
play alone indoor or in the corners of the parks
and play ground.

What isit that we need to inculcate in the young

minds? - fear or trust?

Of course, as adults we need to train them to
recognise the potential danger and teach them
how to avoid them or survive them. At the same
time, we also need to train them to live in this
world with more confidence and trust. After all,
the world is not as bad as it is being projected.
The people around us are not as bad as we are
being told. The next-door neighbours are not as
dangerous as we convince our children. Along
with teaching children to stay safe, let us aso
teach them to stay positive, open and above all
optimistic and happy!
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